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Welcome: Androulla Vassiliou

“Ladies and gentlemen,

I am very glad once again to welcome you to an annual Jean 
Monnet conference. On one level, these conferences represent 
an opportunity for experts on European integration studies to 
get together, to share their expertise and experience.

At another level, the Commission welcomes these gather-
ings as an opportunity to benefit from this expertise, and 
to draw advice and guidance from so many academics and 
experts working in a wide range of disciplines. 

Over the last years the contributions and debates at the 
Jean Monnet conferences have tackled some of the big is-
sues facing Europe: the economic crisis, sustainable growth, 
enlargement, political union. 

Your views on these issues, from the education point of view, 
and from the point of view of European integration, have 
been both focused in their insight and wide-ranging in their 
approach. They are all taken into account by policymakers. 
In this sense, the Jean Monnet community is a valued think 
tank for the Commission and other decision-makers.

Today we are turning our focus to what is the bread and 
butter of the programme. Studies in European integration 
remain the raison d’être of the Jean Monnet Programme. 
For 25 years now, the Commission has supported activities 
to foster European integration studies. Today we know these 
as the Jean Monnet actions. Of course you know the pro-
gramme — many of you are actively involved in it. 

But I think we can also say that the programme is well-known 
and respected in a wider sense. It is a reference point for a 
range of stakeholders with an interest in EU integration, in re-
gional integration and in the effects of the European Union proj-
ect on the world of work, education, and international relations.

This is a key year for the European Union, and I am glad that 
we are taking a new look at the content and delivery of Eu-
ropean Union studies. Why are they important? What should 
they be focusing on? 

We will consider the way that future study programmes and 
their alumni can continue to contribute to European policy-
making and governance.

These EU studies are — and should remain — a specialised 
area in their own right. But an ‘EU focus’ can also bene-
fit areas of study outside the ‘classic’ EU study domains of 
law, politics, and economics. How can we mainstream this 
into other academic disciplines and workplace skills? So we 
should also look at the ways that all of us — at school, 
at university and through our working careers — can learn 
more about the European dimension of what we do. 

The worldwide profile of the Jean Monnet Programme — 
and the presence today of so many of you from outside the 
EU — bears witness to the great interest in EU integration 
in countries outside Europe. Let’s look at the reasons for this 
interest, and the ways that a better understanding of Europe 
can lead to better understanding overall. 

This is what it all boils down to: we should be striving to ensure that 
everyone is equipped with the right level of understanding of the 
impact and added value of the European project as it affects us.

Our conference has proved very popular. I am delighted 
about this: we have also arranged for all our conference 
proceedings — plenary sessions and workshops — to be 
relayed via webstreaming. 

To all of you here — and all of you out there [address camera], 
I know that you will all have views and experiences to recount 
on this topic. So do have your say from the floor or from behind 
your computer: we will aim to take all your views into account. 

I am very thankful for your great interest in our conference: I 
wish you an enjoyable and fruitful debate.



Opening Speech: 
José Manuel Barroso
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called Creative Europe, in general, and also to the programme 
called Erasmus+, not to speak about Horizon 2020. 

So, it is fair to say that on that matter Member States were 
ready also, at least to some extent, to accept the level of am-
bition that the European Commission has put into everything 
that is related to knowledge, culture, science and in this case 
also to European studies. I will come back to that in a minute.

But let me start by saying that it feels very good to be here 
today. I was here, in this Jean Monnet conference, already in 
2004 as newly appointed President of the Commission and 
I participated in all previous conferences and this will be the 
last time I am here — at least in that capacity.

Especially in times of change and challenges — and the last 
10 years have been very, very demanding — Europe needs 
to be based on ideas, ideals, a narrative of what integration 
is all about, and why coming together makes us stronger. 
This vision is not some merely intellectual utopia, but has to 
have its roots firmly in European economic, social, political 
and historical realities. It needs to be a workable, real, and 
tangible vision — promoting a concrete strategy to bring 
Europe’s citizens together. 

Only in such a meeting of minds can we develop the realistic 
vision we need. So I consider, and that has been the motto 
of my two mandates, that ambition is not in contradiction 
with realism. On the contrary. This idea of meeting minds 
and putting them at the service of this great Europe is at the 
heart of the Jean Monnet community, and that is why I have 
always given it my whole-hearted support.

And that is why European studies will continue to be a flour-
ishing field of expertise in the years to come. I am now sure 
it will continue to be so in the future.

Dear Androulla,
Dear Professors Weiler and Monar,
Ladies and gentlemen,
Dear friends,

First of all, let me thank Androulla Vassiliou for everything 
she has been doing these last five years in the field of edu-
cation and especially on these matters that we are discuss-
ing here today, including of course her strong commitment 
and the competence she has been giving to the Erasmus+ 
programme.

I think we have made a lot of progress during these years. In 
fact, I am particularly proud that in the end, in the difficult sce-
nario of financial constraints in our Member States, we could 
indeed increase the amount of financing to the programme 

‘Thinkers without borders’

José Manuel Barroso
President of the European Commission
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Dear Jean Monnet Chairs,
Professors,
Dear friends,

Last year I requested your views on the future of Europe 
and I want to thank all of those that provided input. More 
than 100 contributions were received and your ideas con-
tributed to the internal reflection in advance of the European 
Parliament elections and the institutional transition phase in 
which we currently are. 

Professor Sidjanksi, from the University of Geneva, and Pro-
fessor Fausto de Quadros, from the University of Lisbon, de-
serve a special mention for their leading and active roles in 
this exercise and I thank them.

I know from first-hand experience how important bringing 
together Europe’s thinkers and actors is.

In fact, in a brochure that was published by our services, it 
was their initiative, not mine, they were so kind to remind me 
that the first time I came to the European Commission in fact 
was in 1978 and I came to ask for money for the creation 
of the first European studies association in Lisbon. Professor 
Fausto de Quadros was also there. I was just concluding my 
studies in the law university in Lisbon and with some assis-
tants and professors we created the first university studies 
association on European matters, well before Portugal joined 
the European Union. This I will never forget and, in fact, that 
brochure represented there the fonctionnaires that received 
me. But it was extremely important, I can tell you from my 
own experience, the creation of those networks of scholars on 
European matters all over Europe. In my country this was the 
case and the same happened in Spain, in Greece and more or 
less at the same time in other countries. Now, most likely in 
some central and eastern European countries.

So, I know from experience how important it is also to en-
gage with these networks and also to study abroad. In fact, 
I went to study afterwards in Geneva and also to teach 
there as a young academic. It turned out to be a formidable 
and formative experience. It shaped my thinking on Europe 
for good, namely some of the ideas of federalism that I 
was discussing at that time with a great federalist that 
unfortunately is no longer with us, Denis de Rougemont, 
and to this day I can say I would not be the person I am if it 
was not for the opportunities, the lessons, the friendships, 
those years gave me. 

I think it is essential to understand the European identity in 
terms of your studies.

After all, the European project itself was made by people 
who looked across borders; people who had a firm sense of 
belonging somewhere, while also realising there was a world 
out there. A world in which Europe has a special place. 

Some of them, not coincidentally, even lived across borders. 

• Robert Schuman was born in Luxembourg, grew up in 
what was then German Elsaß-Lothringen (Alsace-Lor-
raine), studied in Bonn, Berlin, Munich and Strasbourg 
to become, as we know, a prominent politician in French 
and European politics. He spent the First World War en-
listed in the German army and the Second as a French-
man in a German prison, so that he knew better than 
anyone how — to quote from the Schuman declaration: 
‘the coming together of the nations of Europe requires 
the elimination of the age-old opposition of France and 
Germany.’

• Alcide de Gasperi was born in Trentino, then part of 
Austria–Hungary, got his first mandate in the House of 
Representatives in Vienna, lived through the fascist era 
in Rome, and went on to lead the Italian People’s Party 
through the decisive first years of the democratic era. 
When he said that ‘the lesson that all Europeans can 
learn from their tumultuous past is that the future will 
not be built through force, nor through a desire to con-
quer, but by the patient application of the democratic 
method, the constructive spirit of agreement, and by re-
spect for freedom’, he knew what he was talking about. 
He had learnt that lesson himself — the hard way.

• And Jean Monnet himself was, of course, rooted in the 
Cognac region of France, spent much of the formative 
years of his life abroad, in London, the United States 
and China to name but a few. That is where he learnt 
that opportunities and problems happily ignore national 
frontiers — and hence political policies should too.

Europe’s founding fathers crossed borders both physically 
and mentally, and so will Europe’s future leaders. So this 
cosmopolite vision is very much at the core of the Europe-
an project and that is why I would also like to welcome all 
of you that come from other parts of the world, because 
Europe is not about a chauvinistic idea of the union, but of 
something that is really about being in touch with the rest 
of the world.

But the importance of this idea goes beyond meetings at 
elite level. Let’s not forget that their actions, the actions of 
the founding fathers, and those of numerous others who 
united Europe step by step, were always based on a broader 
societal trend of thought and popular movements that in-
creasingly transcended borders. From trade unions to busi-
ness communities, from intellectuals to artists, from travel-
ling citizens to exchange students… Europe was made not 
only for citizens to cross borders but with increasing support 
by citizens crossing borders in one way or another. 

Political realities have shaped, but were also shaped by, and 
changed socioeconomic realities and the changing mindset 
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that resulted from them. That interaction was vital through-
out Europe’s history, and it is as vital as ever today.

The recent impact study confirms that the Erasmus student 
exchange programme boosts employability and job pros-
pects of young people. In addition, it also revealed that there 
are now some one million ‘Erasmus babies’ — a wonderful 
and hopeful sign that the European spirit is ever more deep-
ly ingrained in our citizens.

In fact, just yesterday, one of the new Commissioners that 
went through the hearing in the European Parliament, at 
least one of the new Commissioners, was an Erasmus stu-
dent: this is my compatriot who will be in charge of research 
and science in the new Commission. So I really hope that 
we keep this idea of exchange at the core of the European 
project.

With all that in mind, it comes as no surprise that the Jean 
Monnet community is an increasingly active and strong part 
of the networks on which Europe is based.

Certainly Jean Monnet actions today form part of the foun-
dations for Europe’s vitality. The academic centres it sup-
ports and the associations it links with one another are at 
the heart of the analysis and the understanding of European 
integration. This is, both in the personal and in the intellectu-
al sense, a truly ‘European Community’. 

The Jean Monnet Programme’s activities and ethos make 
it an important interlocutor for the European Commission 
as well, helping Europe to connect with citizens, enhancing 
the legitimacy of European policies internally. But it is also 
a way to strengthen the visibility of the European Union in 
the world, to explain the European Union’s role and position 
on the global stage. In many of my travels in different parts 
of the world, whenever I have the possibility, I have been in 
touch with some of you in your respective universities and I 
know how important is the role you perform in keeping and 
developing European studies all over the world.

This is a way to represent the essence of Jean Monnet’s 
approach: calling for far-sighted leadership, founded in a 
broad-ranging analysis and strategic insight, and all this al-
ways seen in a realistic, international perspective.

If you look at some of the issues the Jean Monnet Chairs 
have dealt with in recent years, their relevance for contem-
porary debate within Europe and for future decisions about 
Europe will immediately be clear: 

• from reform efforts towards more efficient and dem-
ocratic institutions to run the economic and monetary 
union (EMU) — a debate which the European Commis-
sion has dealt with in its ‘Blueprint for a deep and genu-
ine EMU’, to the balance between deepening integration 
of the EMU, on the one hand, and the integrity of the EU 

as a whole, on the other — a point I have made very 
strongly throughout my tenure;

• from the mutualisation of sovereign debt within Europe 
— one of the key debates of the future, to improving 
economic governance at European level — an area in 
which we have seen a step-change in previous years;

• from social challenges — so important in this phase of 
the crisis, to questions of citizenship, participation, ac-
countability, legitimacy — that have gained so much 
urgency in times of economic crisis and tremendous po-
litical evolution.

All these matters are very much in the agenda and they 
have stimulated exactly the research and debate, in other 
words, that Europe needs in order to progress further. And 
they have offered insights that can make Europe more unit-
ed, more open and stronger in tomorrow’s world.

Naturally, the Commission invests in such activities: this 
year, the first year of Erasmus+, over 200 Jean Monnet Proj-
ects were selected, amounting to more than EUR 11 million 
of funding. Emphasis will be on the participation of a new 
generation of scholars and professors in the projects, re-
inforcing European integration studies in faculties not tra-
ditionally involved in the subject, fostering the think tank 
capacity of the network and support for specific academic 
institutions that, as we have seen in the past, are such poles 
of attraction and places of interaction for European studies. 
Places where ideas meet and mate.

As the theme of this conference highlights, European studies 
is an academic field with a future. Few research areas are 
as broad-ranging, include so many disciplines and touch on 
so many issues, and none will prove to be as relevant for the 
political developments here in years to come.

Deepening understanding of European realities and devel-
opments is the rationale for the Jean Monnet Programme, 
which the Commission has supported for 25 years now, and 
the importance of future investments in this field is clear. 
In 2014–20, the budget allocated to Jean Monnet actions 
stands at EUR 79.3 million, increased from EUR 172.8 mil-
lion in the previous period, so it was in fact an achievement 
to increase in these times of financial constraint. This is a 
clear signal to strengthen a new generation of professors 
and researchers in the Jean Monnet Projects and to reinforce 
European integration studies in our universities.

Deep thoughts and profound thinkers are impossible to con-
strain. They don’t allow themselves to be limited by national or 
any other boundaries. Thoughts are free, by their very nature.

As the German song goes: ‘Mein Wunsch und Begehren kann 
niemand verwehren, es bleibet dabei: Die Gedanken sind frei!’
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In fact, this idea that some of us attribute to the Renais-
sance, was already in some songs in the 12th and early 13th 
centuries — the idea that thoughts are free. It was not ac-
cepted probably at that moment, that all thoughts are free, 
but there was an inspiration for freedom of thinking.

We always speak of the European Union’s four freedoms — 
goods, persons, services and capital — but this is the one 
freedom that precedes all the others: freedom of thought. 
It is what has made Europe possible: the idea of Europe as 
an idea has always been strongest among the networks of 
academics, intellectuals, artists and thinkers. It is one of the 
guiding principles of European integration: to guarantee a 
society where democracy, personal freedoms and human 
dignity are safe.

And it is a goal the European Union should never hesitate to 
promote further: through profound and critical, scientific re-
search, and through the networks that make research flourish.

The Jean Monnet community is one of the more vibrant net-
works that form part of Europe’s fabric, that really capture 
the mille-feuille of ideas and identities that makes Europe 
such an interesting and intellectually wealthy place. 

So the debate you have ahead of you is an important one: 
how to unleash the intellectual potential of Europe further, 
how to feed the results of that thinking even more into Eu-
rope’s policies and politics, how to develop Europe’s actions 
and attractiveness in the wider world. Because we know that, 
in fact, there are areas where we can make things better, to 
be honest. We know well that there is a potential still to at-
tract more vibrant and brilliant minds to this field and also 
to see how we can better link the reflection on these matters, 
fully respecting the academic independence and academic 
excellence, because I think it will be a mistake to have any 
kind of instrumentalisation of science or research. Person-
ally I am completely against that, but at the same time we 
need to understand that it makes sense to link research to 
the capacity to improve our policies and the results we are 
able to give to our citizens.

Let me conclude with a very personal remark. These last 10 
years were in permanent crisis. It started with the crisis of 
the non-ratification of the constitutional treaty during my 
first mandate. Then we solved it through the Lisbon Treaty. 
Afterwards there was the financial crisis that became also a 
sovereign debt crisis. And when I was prepared to have some 
kind of rest, there was the crisis that Mr Putin had decided 
to launch in Ukraine. So, we have been living all this time in 
crisis. And let me tell you that in the middle of this crisis it 
was quite clear for me that in many areas we needed more 
intellectual input. There were issues for which in fact there 
was not a predecided decision. 

When we had to react to the financial and sovereign debt 
crisis it was certainly an issue of political decision and poli-
cymaking, but the reality was that among the Heads of State 
or Government, and I was in all the meetings day and night, 
that we also were lacking sometimes the intellectual instru-
ments, the very concepts for the decision.

So, the European construction is a very stimulating adven-
ture, not only from a political, policymaking point of view, 
but also from an intellectual point of view. Some of the is-
sues we are creating are completely new. I had that impres-
sion, probably because of my accidental nature of a politi-
cian coming from academia, I had very often this sense that 
we are lacking here the intellectual instruments. We need to 
create new instruments. 

When we were faced with what was called the euro area cri-
sis, in fact, we did not have the instruments at that time to 
think and to apply them to what was a completely new situa-
tion, an unprecedented situation — that word became a very 
popular adjective, probably the most popular adjective of the 
last years has been ‘unprecedented’. And so, we had to face 
that reality. But the point, and this is my last point I want to 
underline, is that I have always had and I want to share this 
with you very sincerely, I have always had the opinion that 
the resilience of the European Union will be gaining. That the 
forces of integration were stronger than the forces of frag-
mentation. 

When I saw the media, not only the media, but also very 
important experts in Europe and outside of Europe predict-
ing a Greek exit, predicting the implosion of the euro, it was 
always my conviction, seeing things from the point of the 
Commission that is to some extent ‘la salle des machines’, 
the boiler room in Europe, that that would not happen, that 
the resilience of the European Union that was tested to its 
limits was stronger than some forces of disintegration. But 
at the same time, it was also my conviction that, in fact, we 
needed to have broader consensus on some concepts, on 
some way forward, and that of course the need to reflect on 
these matters politically was and should be served also for 
a greater capacity to agree on those matters intellectually. 
Because for new problems it is quite obvious that we need 
new solutions.

And that is why, now that I leave after 10 years of experi-
ence in the centre of the crisis very often trying to build the 
lifeboats in the middle of the storm, I want to leave you 
with this thinking that yes, during this crisis I have lost many 
of my illusions, but I have lost not a single moment of my 
enthusiasm. And I know that you share this enthusiasm of 
Europe with me.

I thank you very much for your attention.
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Keynote Speeches

Professor 
Joseph H. H. Weiler
President of the European University 
Institute

Previously Professor Weiler served as Professor of Law and Previously Professor Weiler served as Professor of Law and 

Jean Monnet Chair at Harvard Law School and subsequently Jean Monnet Chair at Harvard Law School and subsequently 

as Director of the Jean Monnet Center at NYU School of Law. as Director of the Jean Monnet Center at NYU School of Law. 

He is Editor-in-Chief of the European Journal of InternationHe is Editor-in-Chief of the European Journal of Internation--

al Law (EJIL) and the International Journal of Constitutional al Law (EJIL) and the International Journal of Constitutional 

Law (ICON). Professor Weiler is also an Honorary Professor at Law (ICON). Professor Weiler is also an Honorary Professor at 

University College London and the University of Copenhagen, University College London and the University of Copenhagen, 

and Co-Director of the Academy of International Trade Law and Co-Director of the Academy of International Trade Law 

in Macao, China. He holds a PhD. in European Law from the in Macao, China. He holds a PhD. in European Law from the 

EUI, Florence and honorary degrees from numerous EuropeEUI, Florence and honorary degrees from numerous Europe--

an universities.an universities.“When I wrote my doctoral dissertation, I 
used as an example for an area where it 
was safe to say the EU had no competence 
— education. And yet here we are, in large 
part thanks to you President, Commis-
sioner, Director-General: one of the most 
promising, affluent, exciting, ambitious EU 
programmes is in the field of education, 
of which Jean Monnet is a part. And so it 
should be.

I have been kindly invited to focus on the 
research dimension of European studies 
alongside my colleague, the Rector of the 
College of Europe, who will discuss the 
teaching dimension. I should say immedi-
ately what I will not do: I will not discuss 
my thoughts on the future research agen-
da — whether we should focus on gov-
ernance, or financial markets, or human 
rights etc. This will be done in-depth and 
more ably by the various working groups 
set up for this two-day conference. I want 

to focus instead on what I consider deeper issue relating to European inte-
gration and European Union research and the professors and researchers 
who engage in such. 

I bring to these reflections three relevant experiences.

I have spent a lifetime as a Jean Monnet Professor. I was, I believe, the first 
Chair awarded outside the European Union when I was a professor at Harvard 
Law School in the early 1990s. I think it was, too, the first ad personam Chair 
as well, so that it moved with me to New York University (NYU) in the early 
2000s and travelled with me back to Europe last year. I speak here today as 
a Jean Monnet Professor!

The second experience is that of an Editor-in-Chief of two learned journals, 
the European Journal of International Law (EJIL) and the International Jour-
nal of Constitutional Law (ICON) which offer a very interesting perspective on 
the research and writing done in the field. We publish a fraction of the sub-
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missions we receive, but the bulging mailbag is a good ba-
rometer of what is and is not being researched and written. 

Finally, as President of the European University Institute 
(EUI) I have been offered an interesting glimpse at the com-
plex world of funded research in our field. I would like to 
emphasise that I speak in my personal capacity and none of 
the views I express should be attributed to the EUI.

The Jean Monnet Professor — 
A life of inbuilt contradiction 
The life of a Jean Monnet Professor, and of many others 
in this particular field of European studies, is a life of con-
tradiction. 

On the one hand, part of our mission as Jean Monnet Pro-
fessor is to disseminate the values of European integration. 
The Commission, the initiator of this hugely successful pro-
gramme think of us openly as intellectual ambassadors of 
the Union and its values. We heard such in the comments 
of the President and the Commissioner and in the written 
literature accompanying this conference. They also think of 
us, and rightly so, as a resource in developing policies for the 
Union. Helping the Union do better what it is meant to do. 
These two elements are probably the most important justifi-
cation for the entire Jean Monnet programme. 

At an even deeper level, most of us become Jean Monnet 
professors because, in complicated ways, we believe in Eu-
ropean integration. It is not only a professional commitment 
to many of us, but also a kind of credo; for example, when 
the European Union is criticised, our instinct is to defend it. 
Given the deep normative element in the creation of the 
Union and in the process of European integration, many pro-
fessors in the field, even those who are not Jean Monnet 
professors, come to it with idealistic/ideological baggage 
which one does not necessarily find in comparable areas of 
the social sciences, area studies and the like. 

Herein lies the contradiction. Because above our identity as 
Jean Monnet professors we have a higher calling: before 
we are Jean Monnet professors we are professors, and as 
scholars we are committed to dispassionate critical enquiry, 
without partisan political bias — to the extent possible. The 
pursuit of truth is not a cliché in this context. It is a vocation 
and it is a commitment which must be honoured even if it 
is uncomfortable to the institutions, the funders of the Jean 
Monnet programme as well as other relevant stakeholders.

If we are called ambassadors, it is worth recalling that as 
Jean Monnet Professors we represent two patrias. But the 
patria to whom we owe our first loyalty is the library, the 
book, the scholarly pursuit. This is not a theoretical conflict. 
I see it, for example, in the cartography of the field — a 
certain escape from, say, the political theory of European 

integration (which may, if critical, innovative and original, 
run afoul of the received dogmas of the Union) to the so-
cial science of European integration which is, often by defi-
nition, value free, and where the normative yardsticks, if 
they exist at all, are functional and utilitarian. 

The debate on the European Constitution was telling — in 
one of my fields of scholarly endeavour, European public 
law — there was in my view an unseemly general mo-
bilisation of the professoriate to ‘support’ the Constitution 
— in numbers which defied, in my view, what might have 
been expected from a normal distribution of views on such 
a charged and challenging topic. The ‘Ceaușescian’ vote in 
national parliaments was matched by a not dissimilar phe-
nomenon in the academy. My impression was that Jean 
Monnet professors were at the spearhead of such. I have 
no issue with those who believed and supported the Con-
stitution (in my view, endlessly published, a misconceived 
and harmful document and exercise). But I did have an is-
sue with what I considered an overly political professoriate 
mobilised for a political cause and, in my view, losing es-
sential critical perspectives. 

I too have lived that kind of contradiction, and I’m not sure 
if I’ve always balanced it correctly. I’ve been praised by peo-
ple whose praise discomforts me, and I’ve been criticised by 
people whose criticism comforted me. One has to live with 
that and draw the line as best as one can. I hope I do that 
today as well.

The scholar and the policy 
community
I share what we heard from the Commissioner and the Pres-
ident of the Commission that as researchers in the field of 
European integration, part of our task is to be part of the 
policymaking community, to help in the governance of Eu-
rope, to give a rich input to policymaking to be relevant to 
society. Helping society solve its problems — having good 
ties with the policymaking community are not dirty words 
in my vocabulary. We, as professors, should approach this 
engagement with humility but also with an understanding, 
on both sides, of what may or may not be expected of us. 

Drawing on my own personal experience, as I sat on count-
less groups of wise men and committees for many EU 
institutions, I have always discovered that when it came 
to policymaking, the policymakers were better at policy-
making than we academics. We are not policymakers. We 
don’t govern, we don’t administer. We think, we research, 
we reflect.

So what should be our role? What is our comparative advan-
tage? Many policymakers are frustrated academics and there 
are not a few professors who would like to be policymakers. 
But if one is true to one’s vocation, what would be the ideal?
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Firstly, a policymaker has less time than us. He is or she is 
always facing the problems of tomorrow, maybe the day 
after tomorrow. There is never enough time to think. So one 
comparative advantage we enjoy is serious reflection time. 
Though academic life is not always la vita contemplativa, 
academics could and should be strong in medium- and long-
term reflection, not so much in giving immediate solutions 
but in problem anticipating. Europe would be so much bet-
ter off if the academic community had anticipated the euro 
crisis long before it happened. With few exceptions this was 
a notorious failure of the academic community around the 
world. That was our failure. 

But there have also been failures among our interlocutors in 
not listening to the academic community. There was for the 
last decade a constant and consistent literature which insist-
ed that the famous democratic deficit was not resolved by 
the increase in powers of the European Parliament, and that 
this deficit was gnawing at the legitimacy, normative and 
social, of the Union, leading to alienation and disaffection. 
This, I would contend, was not a welcome voice and it was 
hardly heeded — with the dire consequences of which the 
demoralising results of the recent elections to the European 
Parliament and the wave of ‘anti-Europe’ mobilisation are 
just the most visible manifestation.

This, indeed, is where we should excel. It is the five to seven 
to tean years’ time-frame where we may have a biggest 
comparative advantage. So: less solution-giving and more 
problem-anticipating. Being less reactive and more proac-
tive to the future in the future. 

The second-best experience in an engagement with policy-
makers is when they say: ‘Wonderful solution, this is exact-
ly the solution we were looking for.’ But the best scenario is 
when policymakers are dismayed, and resist, when it disturbs 
the equilibrium, when you force them to think outside the 
envelope, when you don’t give them the solution they want, 
but challenge the premises, the methods, the objective. This 
is not only a better experience for the academic, but also, in 
my view, for the policymaker: ‘Tell me something I haven’t 
thought about. Challenge my premise, my methodology.’ 
Make no mistake — this looks good on paper, perhaps; it is 
not easy in practice on both sides of the engagement. We 
have to realise that for, say, sovietologists, the demise of the 
Soviet Union ended their career. We, too, have a structural 
investment in the status quo of the institutional setup as it is, 
and this might interfere with our availability to think critically, 
and with a distance.

Another example is European citizenship, which came in with 
the Treaty of Maastricht. This, in my view, represents an ex-
ample of double failure — academia and policy community. 
It has always been a hugely important concept, but it has 
not turned out what one hoped for, it has not developed the 
pay-off one expected. It was too focused on mobility. Mobil-
ity became the central content of European citizenship — 
mobility affects 5 to 10 % of the people in Europe, but it is 

not the dream of most people. The dream is the opposite: 
not to move, to have a job and have a decent life and a place 
where they can raise their children.

The second point is that we are so enthralled in the rights 
culture. This has led to a concept of citizenship which is all 
rights and no duties and no responsibilities. This is partly 
why European citizenship did not turn out as expected, and 
still it is so important for European integration. In my view, 
the citizenship scholarship, some of it truly brilliant, did not, 
however, stretch sufficiently beyond the mobility paradigm. 

Why did this happen? Because of a certain investment in the 
status quo, in allowing the policymakers to define the uni-
verse of thinking; because of the rush to social science not 
thinking deeply enough of what European citizenship should 
actually mean; because of an over-extrapolation from one’s 
personal circumstance to the social sphere. 

European research and higher 
education policy — Some words 
of caution
We all heard the cri de coeur of the current policymaking com-
munity. Yes, governance and policymaking are important and 
there is much first class research that we can and should en-
gage in in these fields. We are also aware of the dire market 
conditions and the pressure on educational establishments to 
put preparation for the job market as a major objective. But it 
is especially in times such as these, that we must also remind 
ourselves that we are also custodians of culture, and we can-
not allow this terrible crisis (and how it translates to jobs, util-
ities) to inflict lasting damage upon the humanities. Europe-
an integration is also about the humanities. It’s about ideals, 
normative thinking. In fact, the origins of the EU were born in 
the humanities, in a certain belief in the human condition, not 
just a technocratic functionalist idea of how we avoid war by 
interdependence. That is only one part of Monnet’s thinking. I 
believe it’s empirically correct that the founding fathers be-
lieved in forgiveness, and that they understood the weakness 
of the human condition, and that they had faith in the future. 
Foundations were rooted in the humanities, in the traditions 
of European thinking, not only in step-by-step methodology 
of concrete achievements leading to de facto solidarity to cite 
the famous words from the Schuman Declaration. We cannot 
let that patrimony be lost.

When it comes to the organisation of research, we should 
be open-minded about the impact of money on the research 
agenda. We have to acknowledge that it is the availability of 
money, the competition, the calls for tenders that end up so 
often determining our research agenda, rather than auton-
omous thinking of what really is important. It’s not the Eu-
ropean malaise, its money malaise. It happens everywhere, 
but we have to be aware of it. We need to try to develop 
a modulated agenda which accepts the responsibilities and 
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”

exigencies of the public purse at a time of crisis but is also 
able to maintain the fiduciary duty, our intergenerational re-
sponsibility not to allow certain aspects of the humanities, of 
lettere, to demise through desuetude. 

And with my American background there are three things in 
Europe that worry me.

One is the weakness of private philanthropy in research. 
Contrary to what we might expect, because it is private mon-
ey, there are less strings attached here. With public money 
you have a duty to the public interest, when it’s private mon-
ey you have a duty only to your imagination.

The second thing that worries me is that ‘mobility’ in the or-
ganisation of research (not in the labour market) is reaching 

the stage of fetish. It has become an objective in its own 
right rather than a tool for improved research and results. 
The quotas and point scoring in awarding grants which must 
involve so many institutions from so many Member States 
has value but can also represent a pathology where, as I 
stated, the multinational composition of the research team 
ceases to be a functional criterion of excellence but a trope 
and formalistic per se objective. 

And finally there is a trend to devalorise the individual re-
searcher. Their ideal of the lonely long-distance runner is 
being replaced by a team. There is value in both, but we risk 
perhaps to have let the pendulum swing too much in one 
direction in this regard. 

Thank you very much, ladies and gentlemen.



“ 2. Challenges relating to the intellectual 
rationale

The first challenge to the intellectual rationale of European 
studies is one which it shares with ‘area studies’ more gen-
erally. It can be put under the general question whether in an 
era of globalisation which seems to render borders between 
cultures, economies and societies less and less relevant Eu-
rope as an area studies subject is not losing much of its rel-
evance. There has clearly been a strand of thought since the 
1990s according to which globalisation will sweep away the 
old culture and nation-state-determined settings and lead to 
a new increasingly borderless global system with similar de-
velopment trends across continents.(1) The assumed irresist-
ible force of globalisation has clearly had an impact on the 
reorientation of a large number of study programmes — and 
in some cases also on university funding for certain cours-
es — which has partially been to the detriment of European 
studies which has come to be seen by many as a study field 
of the past rather than the future. I can myself remember 
quite a few cases of very capable students with an interest in 
European studies whom I ‘lost’ over the years to postgraduate 
courses with a focus on globalisation issues and trends. 

1 One of the texts most representative of this orientation was 
and is Matthew Horsman/Andrew Walsh, After the nation-state: 
citizens, tribalism and the new world disorder, Harper Collins, 1994.

The future of European studies: 
Intellectual and vocational 
challenges

1. Introduction

The very presence of so many distinguished colleagues from 
different parts of the world at this global Jean Monnet/Eu-
ropean Community Studies Association (ECSA) world con-
ference 2014 can be taken as an indicator that European 
studies remains a flourishing and dynamic field of teaching 
and research. In all its historical, cultural, economic, politi-
cal, social and legal richness and diversity our field contin-
ues to attract the intellectual curiosity and commitment of 
thousands of scholars and of tens of thousands of students 
taking European studies courses, be it as a degree major or 
minor.

Yet European studies as a field is also facing a number 
of challenges, and the way we respond to those may well 
determine how flourishing and dynamic — and ultimately 
also how sustainable — our field will remain in the fu-
ture. Some are related to intellectual rationale of our field, 
others to its vocational rationale. I will consider those one 
after the other, make a number of suggestions how they 
can be addressed, and then provide an overall assessment 
at the end.

Professor Jörg Monar
Rector of the College of Europe

Professor Jörg Monar was appointed Rector in September 

2013. His former positions include Director of the Department 

of Political and Administrative Studies of the College of Eu-

rope (2008–13), Professor of Contemporary European Studies 

and Co-Director of the Sussex European Institute, University 

of Sussex (Brighton, United Kingdom), EU Marie Curie Chair 

of Excellence and Director of the Securint project on EU inter-

nal security governance at the Robert Schuman University in 

Strasbourg (France), Professor of Politics and Director of the 

Centre for European Politics and Institutions at the University 

of Leicester (United Kingdom), and Director for the Institute for 

European Politics (IEP) in Bonn (Germany).
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However, it has become clear by now that although global-
isation has introduced an unprecedented degree of fluidity 
and multi-dimensional competition and change in the inter-
national system, both national and regional settings remain 
major resilient factors which continue to shape the different 
dynamics of globalisation rather than to be wiped out by it. 
The renewed interest in — and indeed emphasis on — re-
gional dynamics in the international system during the last 
10 years(2) provides a powerful defence line for regional area 
studies, in general, and European studies, in particular. Some 
of the pressures of globalisation actually tend to bring out 
with greater clarity culturally, historically and socioeconom-
ically conditioned differences in the European responses (or 
non-responses) to these pressures as compared to other 
parts of the world. At the same time the diversity of re-
actions within Europe, rendered sharper under the impact 
of the recent sovereign debt/Eurozone crises, make Europe 
also a unique ground for testing alternative responses to 
globalisation challenges and for reflecting on the societal 
values which Europeans wish to defend in their response to 
globalisation challenges.

Even in a context of progressive globalisation, Europe-
an studies can therefore defend its place — and in some 
respects perhaps even more than before. Yet there is no 
reason for complacency. As much as European studies can 
contribute to a better understanding of the challenges of 
globalisation and more or less successful ways of respond-
ing to it, European studies can also lose at least as much in 
terms of relevance and pertinence if, as a field, it is dissoci-
ated from the dynamics of change generated by globalisa-
tion. Whether in an economic, political, social or any other of 
its contributory disciplinary perspectives, European studies 
will have to consider Europe within the dynamics of unprec-
edented global change. Any failure to do so would mean a 
more or less rapid decline of our field, so that specific teach-
ing modules on political, economic and social implications 
of globalisation, including special issues such as climate 
change, sustainability and the — the current Ebola epidemic 
in West Africa being a case in point — management of glob-
al health risks, must be part of any future-proof European 
studies curriculum. 

If globalisation can be regarded as a challenge coming es-
sentially from without European studies, the second chal-
lenge to the intellectual rationale of our field which needs 
to be looked at is rather one from within: the position of 
EU studies within the European studies field. The progress 
of European integration, its expansion to now 28 Member 
States, and even its recent crises — the constitutional one 
after the failed ratification of the Constitutional Treaty and 
the Eurozone crisis — have continued to fuel the interest 
in researching and studying the EU to the extent that the 

2 Peter J. Katzenstein, A world of regions, Cornell University 
Press, 2005; and Timothy M. Shaw/J. Andrew Grant/Scarlett 
Cornelissen (eds.), The Ashgate research companion to 
regionalisms, Ashgate, 2012, can be regarded as major 
markstones of this evolution.

traditional wider perspectives on Europe of European studies 
appear sometimes as relegated to the second plane or even 
some sort of ornamental addition to EU studies as such. This 
has been reinforced by the strong emphasis on the special, 
sui generis, nature of the EU construction which has some-
times made it appear almost like an object of research and 
study in abstracto allowing for theoretical considerations of 
the EU in isolation from the wider historical, cultural, eco-
nomic and political context of Europe which determined its 
origins and continues to impact on its development.

Yet EU studies should remain firmly embedded in the wider 
context of European studies, and this for the sake of the fu-
ture of both European and EU studies. While the emergence 
and continuing development of the EU may be regarded as 
the most potent single political, economic and arguably also 
legal phenomenon of today’s Europe — with ramifications 
well beyond the EU’s borders — the historical experiences and 
cultural identities which continue to shape it via the Member 
States’ national settings both predate and transcend the EU 
system. Equally, many of the socioeconomic as well as polit-
ical trends and challenges identifiable with slight variations 
in most of the European countries, such as the pressures on 
the welfare systems, the implications of demographic change 
and migration, disaffection with the political process and the 
reaffirmation of regional identities are not — or at least not 
primarily — conditioned by the EU. They are part of wider 
factors of change in Europe which European studies, with 
their wider interdisciplinary reach and substantive coverage, 
can much better explore than the more narrow focus of EU 
studies. The EU system and its dynamic evolution are surely 
marked by a number of sui generis elements which have so 
far not found an exact parallel in any other regional cooper-
ation and integration framework in the world. However, they 
cannot be explored and understood in depth without taking 
into consideration the wider historical, cultural and socioeco-
nomic factors at work at both the national and the pan-Euro-
pean level which have been a traditional domain of European 
studies. Apart from the rather obvious fact that the EU does 
not equal Europe in geographical terms, this is the primary 
reason why I see the future of European studies as a field 
which both encompasses EU studies and contributes to it 
rather than one losing relevance and being replaced by it. A 
European studies curriculum without any EU studies element 
will be as incomplete in terms of a future-proof intellectual 
rationale as an EU studies course not including a substantial 
look beyond the geographical borders and wider European 
factors which have determined and continue to determine the 
evolution of the EU.

3. Challenges relating to the vocational 
rationale 

Faced with growing uncertainty and competition on the job 
market and (at least in some countries) sharply rising costs 
of higher education, prospective European studies students 
tend today to ask themselves more than ever whether 
choosing our field at undergraduate and/or postgraduate 



16 THE FUTURE OF  EUROPEAN STUDIES

level will be worth the investment of effort, time and mon-
ies by providing them eventually with reasonably clear and 
secure career perspectives. At the time of my own university 
studies there were many of us choosing the field out of in-
tellectual curiosity and a personal interest in working in and 
for a cross-border European context. Today this curiosity and 
personal interest still exist. Having taught and participated in 
exam panels in quite a few different European higher educa-
tion institutions in Europe over the last few years I have no 
hesitation to assert that the many crises of Europe over the 
last decade, far from generating some sort of a ‘Europe fa-
tigue’ amongst students, encourage many to look at Europe 
and the EU at its core with a new and different curiosity and 
desire to analyse and understand. 

If quite a few of us being responsible for European studies 
degree programmes have seen our student recruitment fig-
ures declining, the reason, it seems to me, is not a decline 
of the intellectual interest in Europe and the EU, but the fact 
that on the vocational side many — if not most — pro-
spective students regard it today as an unaffordable luxury 
to go for a European studies or related degree only, or pri-
marily, because of intellectual and personal considerations. 
They expect degree courses to prepare them more than ever 
before for an effective entry into the job market. This means 
that however strong the intellectual case for our field may 
be, its future as a field will depend more than ever on the 
strength of its vocational rationale. And this vocational ra-
tionale faces two major challenges which are intrinsically 
linked to the very nature and content of our field. 

One of these challenges is a methodological one — and is 
that of interdisciplinarity which has traditionally belonged 
to the core of the intellectual rationale of European stud-
ies. While most of us are likely to agree that the interdisci-
plinary dimension adds much to the explanatory potential 
and value of our field, students — both prospective and 
actual — often worry that employers might take a dim 
view of their qualities as non-academic job candidates if 
they come with knowledge spreading across different dis-
ciplinary perspectives from political science, administrative 
studies, sociology, history, economics, law, or whatever may 
be the combination. The assumption here is — and many 
employers may actually justify the students’ concerns in 
this respect — that interdisciplinarity may be perceived 
as an indicator of lack of depth, focus and methodological 
thoroughness, perhaps even an intrinsic inability of the stu-
dent having chosen such a degree course to make a clear 
choice [about] what he wants to work on, to concentrate 
[on] and to prioritise.

The other challenge is that of substantive coverage. Europe-
an studies degree courses come with a considerable degree 
of substantive diversity, or — to phrase it more negatively 
— have as a subject rather uncertain coverage borderlines. 
This does not only apply to their geographical coverage 
(where are the borders of ‘Europe’?) but even more so to 
the different sub-fields they cover and the different weight-

ing allocated to them: there may be — and in each case 
a legitimate intellectual case can be made — coverage of 
regional, national and European settings, with focal points 
on historical, cultural, social, legal, economic, administrative 
and still several other categories of perspectives and issues 
and often enough also with one or more additional Euro-
pean language options. With substantive coverage options 
as broad as that, it is not surprising that the field has the 
potential of deterring prospective students who may well 
have a genuine intellectual and/or career interest related 
to Europe but may find the image of European studies too 
‘generalist’, too diffused and non-specific in terms of its fo-
cus to offer them sufficiently clear and certain chances on 
the job market after their studies. This concern has to be 
taken seriously. While there are employers who give credit 
to wider contextual knowledge — and might even regard 
it as an essential requirement — many recruiters still look 
for more specialised degree qualifications both as regards 
content and disciplinary orientation, be it only for the reason 
that these can be more easily matched with the defined pro-
file of advertised positions.

The risks connected with these challenges on the vocation-
al side are obvious enough: if both students and employ-
ers take the view that our field is both in methodological 
and in coverage terms so diffuse that it produces general-
ists who might be good at thinking about Europe in all its 
rich diversity but not sufficiently trained to take on con-
crete problem-solving tasks in various professional walks 
of life, European studies might become a preserve of the 
relatively limited number of students wishing to pursue 
an academic or related educational and research career. 
This would mean a growing marginalisation of European 
studies degrees in the main-stream job markets, erosion 
of student numbers with the corresponding knock-on ef-
fects on the funding of research and teaching positions, 
and — perhaps the most serious consequence — the de-
priving of many public and private sector career paths with 
a European dimension, be it inside or outside of the EU, of 
the interdisciplinary analytical skills and wider contextual 
knowledge about Europe which have become the hallmarks 
of European studies as a field.

4. Enhancing career opportunities of 
European studies: Knowledge transfer 
and professional skills

How can these vocational challenges be addressed? How can 
what is often perceived as a weakness from a vocational 
perspective — interdisciplinarity and wideness of coverage 
— come out as a strength? How can we generally ensure 
that European studies prepare our students best for ev-
er-more competitive and fast-evolving job markets?

The primary consideration here must be what working with-
in a European context — or for those graduates working 
outside of Europe with European colleagues and entities — 
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primarily involves: an understanding of historical, cultural, 
political and other diversity, how to take into account and 
how to — where necessary — overcome through various 
forms of cooperation and integration the borderlines which 
are part of this diversity. Today Europe is marked by an 
enormous richness both in diversity — which makes bor-
ders, from the political over the legal to the mental, persist 
— and in patterns of cooperation and integration — which 
have shown how borders can be overcome or at least re-
duced in their negative impact. Being able to fully consider 
European diversity and at the same time knowing how to 
manage it, to use its potential and to overcome its problems 
is something which can prepare European studies gradu-
ates particularly well for professional activities with a Eu-
ropean cross-border reach, whether they are working for 
regional, national or European public authorities or for pri-
vate sector companies with a cross-border reach. European 
studies graduates can bring to the job markets expertise on 
how to identify, appreciate, analyse and manage diversity, 
and how to transform it from a challenge into an oppor-
tunity, be it in political, cultural, economic, legal or other 
cross-border activities and exchanges. Graduates who have 
a deeper understanding of the background, importance and 
rich potential of European diversity, who can think about 
and find solutions for cross-border cooperation challenges, 
who have in a sense been equipped with the knowledge and 
the skills to be managers of European diversity, will be ev-
er-more needed. This both inside Europe and — by govern-
ments and companies cooperating with European partners 
— outside Europe. The need for such managers of European 
diversity is all the greater in the complex European reality 
of today which is marked, on the one hand, by the need 
for more common action, networking and synthetic thinking, 
and on the other, by the resilience and in some cases even 
new or re-emergence of strong regional, national and socio-
economic interest group identities. 

Understanding and managing European diversity in whatev-
er professional context requires both factual knowledge and 
the development of specific analytical and problem-solving 
skills. As regards the factual knowledge, students should — 
as this is already done in most European studies courses 
— be allowed to specialise in certain fields or issues but at 
the same time go through a number of obligatory teaching 
modules to ensure a basic understanding of the main factors 
which shape the European diversity context of today. There 
are, of course, many different schools of thought about what 
should be part of this obligatory core, but I would doubt that 
a European studies graduate can effectively understand 
and manage European diversity challenges in any more de-
manding professional context without a basic understanding 
of European history since 1914, of the diversity of national 
identities in Europe (even the study of only two can make 
the point) and of the framework and impact of European 
integration and the EU as its main result.

Perhaps even more important than the factual knowledge is 
the development of the specific skills which can help Europe-

an studies students to understand and manage European di-
versity challenges. Many different skills can surely help with 
that, but the following seem to me particularly important in 
the European studies context.

Synthetic thinking: Both a continuing high degree of di-
versity and the sui generis EU framework add to the com-
plexity of cross-border professional responsibilities in Eu-
rope. European studies teaching should help students to 
tackle this complexity by not just analytically dissecting its 
components but rather looking at them in their interconnect-
edness and interdependence, and this by combining differ-
ent disciplinary perspectives. We all know, for instance, that 
a cross-border economic issue in Europe is never only an 
economic issue and a cross-border legal issue never only 
a legal issue. Those students who have learned to consid-
er the issue from different perspectives, to comprehend it 
as connected and interdependent with other issues shaped 
by both European diversity and certain patterns of cooper-
ation and integration, who think synthetically rather than 
only analytically, will be better at assuming responsibilities 
across borders, whether in the public or the private sector. 
Such synthetic thinking can be fostered both by teaching 
contents and teaching methodology. Making students work, 
for instance, on multidimensional case studies which have a 
certain degree of cross-border complexity and where they 
need to use different disciplinary and other perspectives to 
arrive at convincing results can go a long way in this respect.

Problem/solution orientation: The challenges and oppor-
tunities of diversity in Europe as well as the challenges and 
opportunities of cooperation and integration in Europe ulti-
mately need more clear identifications of the real problems, 
and solutions to those, than extensive analytical description. 
Having taught European studies students over 20 years in 
various EU and non-EU countries, I have had my fair share of 
students who came prepared by their undergraduate and/or 
postgraduate degrees more for describing the status quo in 
their respective fields than for identifying concrete problems 
and solving them. While there is a certain intellectual satis-
faction in being able to fully ‘map’ the status quo of an issue, 
it is certainly not sufficient to find responses to cross-border 
cooperation challenges — and it is for the latter capacity 
that the job market offers the greatest opportunities and 
pays a premium. Problem/solution orientation can, again, be 
fostered both through teaching contents and teaching meth-
ods. If students are made to work, for instance, on papers 
or case studies which have a problem/solution orientation 
rather than a comprehensive description/analysis orienta-
tion, although the former will obviously need some ground-
ing in the latter, this objective can be served quite effectively. 
The same applies to exam questions which allow students 
to critically assess and evaluate rather than to show the ex-
tent of their factual knowledge about European issues in all 
their complexity. As traineeships are becoming an ever-more 
important part of students’ preparation for professional life, 
their inclusion in European studies curricula can play a valu-
able role in fostering a problem/solution orientation. In that 
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case, however, traineeship agreements with public or private 
sector employers need to be arrived at which both have a 
European dimension in their activities and make sure that 
trainees are put to work on corresponding projects — and 
not only on doing secretarial work. 

Cross-cultural interaction skills: To a very signifi-
cant extent, European studies students eventually want to 
work across borders within Europe or — if placed outside 
— across borders with Europe. The good news is that em-
ployers — again both in the public and in the private sec-
tor — need graduates who are motivated precisely for that. 
The bad news is that in our European studies degrees we 
do not always do everything possible to equip them with 
the cross-cultural interaction skills which students need to 
effectively work across borders. There are not many degrees 
which make students thoroughly reflect on the differences 
between national cultures and what this means for coopera-
tion in practice. There are fewer still which provide students 
with any teaching modules aimed at developing practical 
skills on how to cope with cultural differences as regards 
different notions of individual versus collective responsibili-
ty, hierarchy, work ethics, time management, national pride, 
importance of the family — to name only a few of the most 
important which reflect diversity in Europe.(3) This should 
change for the sake of making European studies more rel-
evant to careers. This can change by introducing specific 
teaching modules, it can also change by making inevitable 
‘encounters’ with different cultures more part of the ratio-
nale of our degree courses. It is true that Erasmus exchange 
schemes help already with the latter, but, for instance, build-
ing traineeship schemes abroad into the curricula and ‘us-
ing’ foreign students wherever possible as leaders for team-
work assignments can do more. I would also like to make 
a case here for including the study of at least one other 
European language as a mandatory curriculum element as 
an important contribution to job market-relevant interaction 
skills. While the progression of English seems to be as strong 
as ever (apparently even in the meetings and corridors of 
the EU institutions) developing another foreign language to 
working proficiency means for a European studies graduate 
not only to have another communication instrument in his 
box of professional tools but also to have learned to struc-
ture arguments in a different way, to have increased one’s 
sensibility and understanding of different forms of expres-
sion across cultural boundaries, and to some extent even to 
have acquired a capacity to think in a different way. A Eu-
ropean studies graduate mastering two or more languages 
will therefore be more effective when it comes to dealing 
with European diversity and cooperation challenges even if 
he will primarily work in English or in another native lan-
guage of his own. 

3 Although not an academic textbook in the traditional sense, 
Fons Trompenaars/Charles Hampden-Turner, Riding the waves of 
culture. Understanding cultural diversity in business, 2nd edition, 
Nicholas Brealy Publishing, 1997, provides a useful indication of 
the range of issues European studies teaching could — and should 
— cover in this respect.

Negotiation skills: If European studies students achieve 
what most of them are aiming at professionally — to work 
within or with Europe — they will in most cases in one way 
or another, sooner or later, have to negotiate work-related 
issues with other Europeans. It is then that the appreciation 
and the management of diversity becomes perhaps most 
important because — as we all know — both cultural and 
national identities influence very much how people negoti-
ate, try to find compromises and commit to commonly iden-
tified solutions. Those who have learned to give full weight 
to the diversity challenge of negotiations, to understand and 
to manage it, will be more effective in their work within and 
with Europe. This will give them more career opportunities 
— and will generally strengthen the vocational potential of 
our field. Teaching modules on negotiation skills as well as 
negotiation simulation exercises should therefore have a 
firm place in our European studies curricula. I know that sim-
ulation exercises as part of study programmes are some-
times derided as mere ‘games’ whose primary benefit is the 
fun and the socialising experience they bring to the students. 
This may well be the case if they are poorly prepared and 
disconnected from the content and methods of other cours-
es in the programme. If, however, they are made a major part 
of the curriculum, if other courses prepare the students for 
these exercises, if (whenever possible) senior practitioners 
of negotiations (diplomats, EU officials, retired or not) can 
be involved in the preparation on conduct, then simulation 
exercises can indeed be a very important career-preparing 
part of the curriculum, and this well beyond careers actually 
involving diplomatic and political negotiations.(4)

This selection of vocationally relevant skills of European 
studies is not only incomplete but also open to the critical 
question whether it is not oriented in a rather one-sided way 
at the needs of the non-academic ‘practical’ job market. I 
would not readily agree to that objection as career academ-
ics can benefit a lot as well, for instance, from well-developed 
cross-cultural and negotiation skills (as difficult cross-bor-
der negotiations on FP [framework programmes] 6 and 7 
projects have taught me again and again), and synthetic 
thinking and a problem/solution-oriented approach may also 
add considerably to the results and relevance of academic 
research. However, I would agree that as a field, European 
studies has to take into account that the vocational require-
ments for someone pursuing a career as a university lec-
turer and researcher may be partially different — this also 
because of the by now generally mandatory requirement of 
doing a PhD — from those aiming at a more (with all the 
questionable connotations of the term) ‘practical’ job. From 
my perspective, the best way to take this into account is to 
introduce specific European studies research methodology 
optional courses already in the final year of undergraduate 
studies and to offer a differentiation between a ‘research’ 
and a ‘professional’ orientation at the Master’s level. Under 

4 The College of Europe has a long tradition of ‘simulation 
games’ — and many alumni have told me that those were 
amongst the most useful learning experiences for their later 
European careers. 
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the Bologna two-year model it is perfectly possible to give 
the main weight in the second year to an extended Master’s 
thesis under the ‘research’ orientation — which can serve as 
a stepping stone to a PhD programme to follow — and a re-
duced Master’s thesis with an examined professional train-
eeship element under the ‘professional’ orientation. 

Conclusions
Having been asked to give my views on the ‘future of Euro-
pean studies’, I wish to reaffirm at the end that I am rather 
confident that our field will prove resilient to the intellectual 
challenges: rather than eroding the rationale of studying and 
researching Europe as a distinct area of study, globalisation 
will strengthen it as one of the world’s most important test-
ing grounds of challenges and responses to globalisation. EU 
studies should also not be seen — at the peril of decontextu-
alising and artificially isolating it — as a field in its own right 
outside of the European studies context with the potential 
of increasingly marginalising the latter, but rather as an ev-
er-more important integral part of it which adds as much 
understanding to Europe as a wider historical, political and 
cultural context, as it enriches itself by the wider (and often 
also deeper) perspectives which have become the hallmarks 
of European studies.

I consider the vocational challenges more important than 
the intellectual ones (the links between both would be worth 
a contribution in its own right) as the future of any academic 
field ultimately depends on its students. We will be able to 
keep our students — and potentially even gain more — in 
these times of unprecedented job market challenges only if 
we can convince both employers and prospective students 
that both the content and the (interdisciplinary) methodol-
ogy of our teaching are relevant to careers. EU funding for 
more systematic research into career paths and employer 
expectations and experiences regarding European studies 
students both inside and outside Europe could help us adapt 
our curricula to make them future-proof. 

Yet the fundamental challenge and opportunity appear clear 
enough even without more detailed research. With Europe-
an diversity and the forms of cooperation and integration 
Europeans have developed to manage it being at the core 
of our field of research and study, we have ample opportu-
nities — both in curricula contents and methods — to pre-
pare our students for professional responsibilities in which 
understanding and managing European diversity is crucial. If 
we seize these opportunities, we will not only help many of 
our students to find professional fulfilment by transforming 
the challenges of European diversity into opportunities, but 
also make a significant contribution to the overcoming of the 
many remaining barriers — mental and others — in Europe 
and between Europe and the world. 
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The Jean Monnet community: 
A think tank on EU issues

“Dear colleagues, dear friends,

As you will recall, at last year’s Jean Monnet 
Conference President Barroso asked Profes-
sor Sidjanski and myself to collect the opin-
ions of the Jean Monnet Professors on the 
main issue of the Jean Monnet Conference 
of last year, that is, ‘How we might recover 
from the economic and social crisis through 
European integration deepening’.

Therefore, some weeks later we sent you an 
enquiry on the subject. Last April we received 
answers from some dozens of respondents. 
President Barroso, Commissioner Vassiliou 
and the Director-General of Education and 
Culture are already aware of those conclu-
sions, as President Barroso mentioned today 
in this conference. Now Professor Sidjanski 
and myself are waiting for the decision of 
the Commission on how and when those an-
swers will be published. I hope they will be 
published as soon as possible.

Let me make some prior remarks.

First of all it is important to stress that this was the first time since the 
beginning of the Jean Monnet action that the Jean Monnet Professors 
had been invited to give their opinion on such an important subject for 
the present and the future of the European Union. I hope this precedent 
will be repeated and I’m sure you share this wish with me. I’m certain 
that we, the Jean Monnet Professors, will be proud to help the Euro-
pean institutions to find the best solutions for this kind of difficult and 
important challenges for the future of European integration, and I’m 
also sure that our opinions will be very useful for the institutions and 
for the European public opinion as well. 

A synthesis of feedback from Jean Monnet Professors
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For my second remark, I would like to take advantage of 
this opportunity to thank President Barroso for his strong 
support for the Jean Monnet action during the 10 years of 
his two mandates. We thank him in particular for his per-
sonal commitment to the Jean Monnet Conferences. I would 
like to extend the same gratitude to Commissioner Vassil-
iou, who is also leaving the Commission. I’m sure that the 
new Commission will pay the Jean Monnet action the same 
attention, and I’m also convinced that the Director-General 
Xavier Prats Monne and his staff will continue the excellent 
work they have been doing in this area.

Unfortunately Professor Sidjanski can’t be here today. There-
fore I will take the floor alone on this subject.

What I will do now is give you a short summary of the an-
swers we received. Let me say that they were very diverse. 
Some of them stressed the economic aspects of the subject, 
others emphasised the political concerns, and finally others 
highlighted the social implications of the matter. 

In this summary I’ll take into account a first summary writ-
ten by BEPA [the Bureau of European Policy Advisers]. 

In the enquiry we set out the following two questions. 

1. What is the best institutional framework for the Eu-
rozone, in order for it to function in the most efficient, 
transparent and democratic manner?

2. Blueprint for a political (federal) union beginning with 
the Eurozone.

The answers to these questions were quite different, as I 
said, which means that among us there are quite different 
conceptions on European integration and its future. I think 
this variety makes the debate richer. Anyway, all respon-
dents agree on two main points: firstly, despite the crisis, Eu-
ropean integration must be pursued, and secondly, European 
integration must learn from the lessons of the crisis. 

Let me summarise the answers to the questions above. 

Regarding the first question: 
What is the best institutional 
framework for the Eurozone, in 
order for it to function in the 
most efficient, transparent and 
democratic manner?
Most respondents complained that the adoption of mea-
sures to fight the crisis was not particularly transparent for 
the European citizen. They considered, namely, that there 
should have been greater debate, at the European level, re-
garding the need for those measures and their reach.

For most respondents, what is required is a deepening of 
integration, by two means:

a) by deepening the Community method as opposed to the 
intergovernmental method, in which the most important 
modification should be the strengthening of the Com-
mission’s powers of control and supervision in the place 
of their powers of mere coordination; 

b) by strengthening the democratic legitimacy of ‘Eurozone 
governance’, which is via the strengthening of the pow-
ers of the European Parliament and the European Coun-
cil in that area. 

For some, the crisis must be solved not only with adminis-
trative and punitive measures but, above all, by restoring a 
climate of solidarity and cooperation within the Union, with-
out which the citizens will lose confidence in the euro and in 
the feasibility of the European project.

Many argue that EMU, in order to be complete, has to in-
clude a budgetary and financial policy which is common 
to all the Member States. There should be a Minister of 
Finance for the Eurozone, elected by the European Parlia-
ment.

For the majority, monetary union is only feasible with a 
banking union and, at the same time, with a central bank 
and an internal market, and provided that these are based 
on a strong euro. To do this it is necessary to begin with 
the following three reforms (all of which are necessary and 
some of which require revision of the Treaties):

a) mutualisation of the sovereign debt;

b) the creation of a true central bank, which participates 
heavily in the Union’s legislative process regarding fi-
nancial matters, with powers to inject money into the 
Eurozone economy, primarily at times of crisis, and with 
power to directly support investments in strategic sec-
tors, such as infrastructures, the environment, education 
and social inclusion;

c) the creation of a large internal market. 

Regarding the second question: 
Blueprint for a political 
(federal) union beginning with 
the Eurozone
Respondents differed in how they answered this question, 
proposing three different solutions. 

1. Some proposed continuing and intensifying the current 
process of integration without significant qualitative al-
terations. At times of crisis changing the institutional 
structures of the European Union should be avoided.
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2. Others went further and proposed a confederation, 
which some consider to be a better solution than clas-
sic federalism. This would be created by a confederal 
pact entered into between the Member States. This pact 
would need to be given shape in an international treaty 
which would not repeal the TEU and the TFEU but which 
would be at a level above those two. In other words, it 
would prevail over the current Treaties.

Those who propose this solution argue that integration 
should be deepened in the following areas: internal market, 
EMU, common foreign and security policy and banking union, 
and that this should be complemented with a common in-
dustrial and energy policy. 

The confederal pact should begin by listing the common 
values of the Union and by the Member States accepting a 
shared vision of a common cultural history. 

3. Other respondents would prefer a federal solution, based 
on a ‘constitution for a federal union’. The essence of this 
constitution would be a separation between the compe-
tences of the European federation and the competenc-
es of the Member States in line with the German federal 
model.

Supporters of this solution argued for the following changes 
at structural or institutional level: 

a) a president of Europe, with executive functions;

b) a new legal system, which would include a constitutional 
court;

c) a European Commission, which would be the govern-
ment of the Union, with ministers. Some argued that the 
Commission should be composed of individuals at two 
different levels: commissioners and deputy commission-
ers. Others, although not in great numbers, proposed the 
direct election of the president of the Commission by 
European citizens;

d) a European Parliament with two chambers. The second 
chamber would be a senate operating as an upper house 
and with powers to veto ‘unconstitutional rules and de-
cisions’. The number of Members of the European Par-
liament would be reduced so that each one would repre-
sent roughly one million European citizens. According to 
this criterion, the European Parliament would today have 
fewer than 600 members.

e) a European Council, which would support the president 
of Europe and work with the Commission. For some, its 
president should be elected by the national parliaments;

f) the European Central Bank would be transformed into a 
federal bank in the style of the US Fed. 

Within the framework of this federal institutional model, 
the EU should adopt some measures which the respondents 
classify as measures of a federal nature, that is:

a) governance of the Eurozone should be ruled by the prin-
ciples of good governance and transparency;

b) the Union’s budgetary policy should be revised so that 
the Union’s budget, which is currently insufficient, would 
become sufficient and be converted to a mechanism of 
financial stability for the Union;

c) the European budget treaty should be executed as 
quickly as possible; 

d) a large European budget area should be created, with its 
main concern being that the national budgets are used 
to boost economic growth. 

Many believe that a strengthened Eurozone could be a de-
cisive step in the creation of a Federal European Union. Yet, 
for this to happen it is necessary for democratic institutions 
to govern the Eurozone. This implies that the main deci-
sion-making body of the Eurozone would be the European 
Parliament.

Social union
One of the outstanding factors of the responses is that, for 
the most part, they emphasise the need for a social compo-
nent of European integration to go together with economic 
and political integration. There is a common ethos in Europe, 
which not only imposes solidarity between Member States 
but also demands a solidarity which is common to all the 
peoples and all the European citizens.

The obligation imposed by the Treaties to achieve an ‘ev-
er-closer Union’ between the peoples of Europe requires that 
due attention must be given to the Union’s social values. 
And the social values referred to in the Treaties, namely, jus-
tice, particularly social justice, solidarity and social inclusion 
oblige the Union to quickly achieve reconciliation between 
economic integration and social integration. Economic union 
and social union must go hand in hand. This can only be 
managed if the European social model is strengthened, 
which can be achieved by various means, among which we 
may highlight:

a) harmonisation of the national policies on employment 
and labour and, therefore, on the labour law of the Mem-
ber States;

b) the creation of a European minimum wage;

c) the creation of social services of general interest, 
framed within the services of general economic interest, 
provided for in Article 14 of the TFEU;
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d) fiscal harmonisation, without which there is neither fair 
competition nor a true internal market, both of which are 
major objectives of the Treaties. This fiscal harmonisa-
tion should lead to the creation of a European supervi-
sory authority at the level of the Union;

e) giving greater importance to education, via a wide range 
of measures: extending the Erasmus programme to sec-
ondary education; generalising the practice of students 
learning a second language of the Union besides their 
mother tongue; creating compulsory subjects which are 
common to the study programmes in the various Mem-
ber States, and with some common content, for exam-
ple, in the areas of geography, history and political in-
stitutions; increasing e-learning/the information society, 
where the future of education lies in Europe and in the 
world at this stage of globalisation;

f) the granting of greater support to young people, stim-
ulating young entrepreneurs, creating incentives for 
the best professionals and higher education students, 
encouraging mobility and the exchange of people and 
initiatives between employees and trade unions of dif-
ferent Member States; 

g) as part of the policy on asylum, modification of the Dub-
lin II regulation on asylum, in order to put a stop to an-
ti-emigration extremism.

European citizenship
Many of the respondents are convinced that the solution to 
the crisis must not jeopardise the structures of democracy 
in the Member States or democracy in the European Union. 
In particular, they argue that it should not affect the rights 
that the Treaties and the European Union’s Charter of Fun-
damental Rights recognise within the framework of Europe-
an citizenship.

European citizenship requires respect for the values of the 
Union, for human dignity and for the fundamental rights of 
humans.

There must be greater involvement of European citizens in 
the integration. The European Union will be built by the citi-
zens and for the citizens. For example, we should reflect on 
the participation of European citizens in the procedure for 
revising the Treaties via the convention method, which is set 
out within the ordinary revision procedure (Article 48 of the 
Treaty on European Union).

The European Union 
in the world 
Many of the respondents proposed greater involvement of 
the Union in the search for peace at the global level and in 
the resolution of disputes, primarily in Europe and the neigh-
bouring areas, for example, in eastern Europe, the Middle 
East, Maghreb and northern Africa.

In its external relations, the European Union should have pri-
orities. It should not give the same attention to the whole 
world. It should give priority to its own continent, especially 
the east and south-east of Europe.

Most answers insisted on the need, as imposed by the Trea-
ties, for the Union to respect and demand respect for its 
values, those indicated in Article 2 of the TEU, also in its 
international relations.

Some thought that a Marshall Plan should be considered, to 
help the Member States with greater economic difficulties, 
although requiring commitments from them, with a view to 
their quick economic and financial regeneration.

The Union should give special attention to humanitarian aid, 
above all in the Middle East and Africa. 

Many respondents expressed the urgent need for the Euro-
pean Union to quickly adopt a single voice in its external re-
lations. To do this it will be necessary to progressively elim-
inate the elements of intergovernmentalism in the common 
foreign and security policy and strengthen the powers of the 
High Representative, namely by giving him, in this format or 
another, his own telephone number.

There is an urgent need for the European Union to quickly af-
firm itself, in the international community, as a cohesive and 
united space in relation to the USA, China, Russia and India.

Conclusion
As you have seen, and as I said earlier, the responses that 
we obtained are very rich and very varied, and cover differ-
ent issues connected to the two questions that we posed in 
our enquiry.

I hope — or rather, we hope — that these answers will now 
extend a broad, intense and deep debate on the future of 
the Eurozone and of European political union. And we’ll be 
very glad if these contributions can help to deepen European 
integration. 
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The European Commission’s Jean Monnet team launched 
the ‘EU studies survey’ in early July 2014, through the EU 
Commission’s website and various social media. By the time 
of its deadline in mid-September, the number of respon-
dents stood at 927. This article presents an analysis of the 
various open questions, and adds some relevant statistics. 

Whilst this survey does not pretend to be a scientific study, it 
does come up with a number of interesting findings.

• Respondents show an overall satisfaction with the EU 
studies courses, the teachers, the teaching methods, and 
in particular with the Jean Monnet Chair-holder Profes-
sors.

• A clear majority (nearly two thirds) of students expect 
EU studies to be interdisciplinary, crossing traditional ac-
ademic borderlines.

Two main suggestions come out of this survey.

• As for teaching content, EU studies should shift more 
towards tackling current EU challenges and future devel-
opments, and focus less on the theoretical and historical 
perspective.

• As for teaching methods, a more interactive teaching 
approach should be adopted. The introduction of case 
studies, discussion, simulation games and traineeships 
is mentioned by a considerable number of respondents.

EU studies: expectations 
fulfilled?
By far the most respondents state their expectations were 
fulfilled by the course. 

Not surprisingly, most respondents indicate they expected to 
broaden their knowledge on the EU, and single out history, 
law, economics, politics and international relations most of-
ten as main fields of interest.

Also, many indicate they appreciated the interdisciplinarity 
of the course. Others appreciated the cultural and/or linguis-
tic experience.

A small minority expected more of the course, and come 
with suggestions: more interdisciplinarity, more practical 
subjects (as opposed to theory). 

NB: There is a balance between the number of respondents 
in favour of a more interdisciplinary character of the courses 
and those in favour of a more specific character.

Suggestions for the future
The suggestions given by the respondents can be grouped 
in two categories.

1. Suggestions on teaching methods 
and the organisation of the course 
programme

Keywords: practice instead of theory, internships, more in-
teractive learning, a closer link to the EU programmes and 
institutions (including visits):

• ‘more practice/practical events’ gets the most mentions 
— broadly meaning: a less theoretical, more attractive 
teaching approach. This is closely connected to:

• a more interactive learning approach, meaning: more 
workshops, case studies, simulation exercises, data 
analysis, and more time for discussions; 

• more involvement of EU professionals, more information 
on EU programmes and funding, as well as visits to EU 
institutions;

• the introduction of EU studies internships.

2. Suggestions on teaching content

Keywords: more emphasis on current EU developments, la-
bour market, career guidance. 

• While some underline the importance of the historical 
perspective and the uniqueness of the EU experience, 
many more respondents suggest that there should be 
a shift in emphasis from theories and history towards 
tackling current EU challenges and future develop-

Student views on EU studies: 
Results of the EU studies survey



ments. Human rights issues and immigration are often 
mentioned here.

• Some respondents suggest a strong(er) connection be-
tween the course content and the labour market, and the 
provision of career guidance and assistance.

How did the course influence 
your ideas about the EU 
integration project? 
The answers are of a rather diverse nature.

• Many answer in one or two words. Some were influenced 
‘(very) negatively’, many more were influenced ‘(very) 
positively’, while others say there is ‘no change’.

• Many respondents mention that the course broadened 
their understanding and awareness of EU history, pol-
itics and/or economics, without specifying much more. 
Some mention that it also raised their awareness of the 
many complexities and challenges lying ahead for the 
EU. Some of these mention that they now see the chal-
lenges the EU is facing as ‘not impossible to surmount’.

• Others write how the course made them see the vital 
importance of ongoing European integration. A few re-
spondents advocate the federalist concept of a United 
States of Europe, while others want to become involved 
in the integration process. Integration is seen as ‘inevita-
ble’, despite the many challenges.

• Some say the EU studies course changed their perspec-
tive of the EU in a positive way, resulting in strengthened 
support — closely connected to others who say that they 
look at European integration in a more optimist/positive 
way now. A few respondents have become more critical 
about the EU — ‘from total support to constructive crit-
icism’, ‘more critical, yet not negative’. 

• Some specify they now realise the importance of the EU 
in certain domains, for instance, the EU as a model for 
regional integration in other parts of the world. 

• Others mention that the course was inspirational in a 
more general way, giving a boost for future studies and 
career.

• A few respondents take this opportunity to underline the 
EU’s role as a peacemaker, and as an advocate for more 
trust, hope and openness.

Simona Sobotovicova, one of the respondents 
to the Jean Monnet EU Studies Survey
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Relevant statistics

1. Why did you choose EU studies?

(More than one answer possible) Answers Ratio

To work in the EU institutionsTo work in the EU institutions 306306 22 %22 %

To acquire solid EU background for an international careerTo acquire solid EU background for an international career 615615 45 %45 %

To have a comparative view of EU versus national legislationTo have a comparative view of EU versus national legislation 303303 22 %22 %

Because an EU perspective is fundamental in any jobBecause an EU perspective is fundamental in any job 3333 2 %2 %

Another reason (explain below)Another reason (explain below) 124124 9 %9 %

2. Levels of satisfaction

Level of 
satisfaction when 
taught by Jean 
Monnet Professor Answers Ratio

Level of 
satisfaction when 
not taught by Jean 
Monnet Professor Answers Ratio

Not at allNot at all 11 1%1% Not at allNot at all 33 4 %4 %

PartlyPartly 1515 15%15% PartlyPartly 2121 31 %31 %

LargelyLargely 6363 62%62% LargelyLargely 3434 50 %50 %

CompletelyCompletely 2222 22%22% CompletelyCompletely 1010 15 %15 %

3. What are the perceived main advantages of EU studies for your personal development 
and career?

Answers Ratio

It has opened doors for my careerIt has opened doors for my career 266266 32 %32 %

It has made me a more responsible and aware EU citizenIt has made me a more responsible and aware EU citizen 178178 22 %22 %

It has made me more aware of the challenges for EU It has made me more aware of the challenges for EU 
integrationintegration

379379 46 %46 %
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Working group 1: 
Towards a redefintion of EU studies?

Moderator 

Bernd 
WÄCHTER 

Academic Cooperation Association

Bernd Wächter is the Director of the Academic Cooperation 
Association (ACA), a consortium of European and global 
agencies which support international cooperation in higher 
education. 

The ACA is a think tank which promotes innovation and inter-
nationalisation in higher education. 

Bernd Wächter’s career has been focused on international 
higher education. In his first post, at the University of Kassel 
(Germany), he devised international degree programmes 
in cooperation with universities abroad. He later joined the 
British Council, before becoming the Director of the interna-
tional office of the Fachhochschule Darmstadt. Moving on to 
Germany’s internationalisation agency DAAD, he became the 
head of this organisation’s European section. He subsequently 
became Director of Higher Education in the Brussels Socrates 
Office, with overall responsibility for the Erasmus programme 
in Europe. In 1998, he took up his present post as the director 
of the ACA. Bernd Wächter has published widely on inter-
national matters in higher education. He is the editor of the 
ACA Papers on International Cooperation in Higher Education 
and also works, as an expert advisor, for many international 
organisations.
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Panellists

Enrique
BANUS 
President, ECSA World 

Eleonora
WÄKTARE

President, Association des 
Anciens, College of Europe

Eleonora Wäktare has been the President of the Alumni Asso-
ciation of the College of Europe since 2011. She was reelect-
ed for a second term of three years in 2014. In that capac-
ity, she oversees the organisation of events (conferences, 
reunions, cultural and sports activities, training sessions, 
career evenings) for the Alumni of the College of Europe 
and coordinates the Regional Groups of the Association. The 
presidency of the Alumni Association is a pro bono position. 
A graduate of the law department of the College of Europe, 
Eleonora has worked for the European Commission (Director-
ate-General Competition) and the European Court of Justice. 
She also practised as a lawyer in US law firms WilmerHale 
and Covington & Burling. After a stint as Competition Reporter 
for the MergerMarket group, she is now Associate Director at 
APCO Worldwide.

Enrique Banus is (since 2007) the Director of the Master in Cultural 
Management at the Universitat Internacional de Catalunya (Barce-

lona). Professor Banus has been a Jean Monnet Chair ad personam 
‘European Culture’ since 2003 and he is also a President (since 

2009) of the World European Community Studies Association 
(ECSA).

In addition, Professor Banus is Lecturer on European and Compar-
ative Literature and Director of the Centre for European Studies, at 

the University of Navarra. He has been Director of the Centre for 
European Studies, University of Navarra, since its creation in 1996. 

He is also the Chair of the ‘Culture and society’ research group. 
Among others, he is a member of the European Commission ‘Inter-
cultural dialogue’ expert group. Enrique Banus is also the President 
of the Organising Committee of the Conferences ‘European Culture’ 

(since 1992: nine editions).

Previously, Enrique has been Lecturer at the Universities of Aquis-
grain, Cologne, Bonn, and Paderborn, in Germany.

His current research interests include cultural policies and new 
identities creation: The case of the regional festivities in Spain.
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Julie 
LEPRÊTRE

Ecole Nationale 
d’Administration, Brussels

Alberto 
ALEMANNO
Jean Monnet Professor, HEC, 
Paris, France

Alberto Alemanno is a legal scholar, public interest lawyer, civic advocate 
and — due to his desire to disseminate and popularise the results of his 

research — an academic entrepreneur. 

He is currently Jean Monnet Professor of Law at Hautes Etudes Commer-
ciales (HEC) Paris and Global Clinical Professor at New York University (NYU) 

School of Law where he is the Faculty Director of the HEC-NYU Regulatory 
Policy Clinic. At HEC, he teaches the law of the European Union, internation-

al economic law, EU affairs and global risk regulation (available on iTunes 
U). He is also Adjunct Professor of Law at Georgetown University Law 

Center, where he teaches global risk regulation and is fellow at the O’Neill 
Institute for National and Global Health Law. 

Originally from Italy, Alemanno earned a Laurea in Giurisprudenza cum 
laude from the Università degli Studi di Torino, LLM degrees from Harvard 
Law School and the College of Europe, and a PhD in International Law and 

Economics from Bocconi University.

Alberto Alemanno is the founder of eLabEurope, a civic start-up, an uncon-
ventional mixing and matching of academic research and consultancy in 

the public interest; eLabEurope encompasses three major initiatives aimed 
at educating (massive open online courses (MOOCs) available on Coursera: 

Understanding Europe), experimenting (HEC-NYU EU Regulatory Policy 
Clinic) and empowering Europe.

Julie Leprêtre is the Brussels representative of the French Ecole 
Nationale d’Administration (ENA), where she is responsible for ENA’s 
relations with the European institutions. She is a graduate of the l’In-
stitut d’Etudes Politiques in Strasbourg, and holds a Diplôme d’Etudes 
Supérieures Spécialisées in European geopolitics from the Université 
de Marne-la-Vallée.

Following her experience when posted to the French Embassy in 
the Czech Republic, where she worked in the technical cooperation 
service, Julie Leprêtre was involved in the setting-up within ENA of a 
service to prepare candidates to take part in recruitment competitions 
for the European Union in 2003. She was appointed head of this unit 
in 2007, where she worked on developing content and courses for 
those applying for careers in the European institutions. Her familiar-
ity with European professional networks, the European civil services 
and its recruitment procedures have allowed her to develop practical 
training that is tailored to the needs of the institutions.

She brought this experience with her to Brussels in January 2011, 
where ENA was expanding its presence. Here she helps the organisa-
tion develop its relations with European networks.
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Working group rationale
EU studies have traditionally focused on economics, law, his-
tory, social and political sciences as well as international re-
lations. Interdisciplinary modules have been developed over 
the last few years, which have allowed for new perspectives 
and have done away with the compartmentalisation of the 
different disciplines. 

More recently, EU aspects have increasingly been included in 
study areas that are not specifically related to the EU, and 
tailor-made courses on specific EU issues have been intro-
duced that are relevant for graduates in their professional 
life (e.g. civil engineers and architects having to comply with 
European regulations and tenders, doctors and veterinary 
surgeons struggling with the interpretation of health and 
safety legislation, biologists and chemists at odds with Eu-
ropean ethical standards and rules).

This working group (WG) should debate the relevance and 
appropriateness of EU studies in all these forms. Using a 
number of examples it will assess the impact and added 
value, both of traditional EU integration studies, and of the 
introduction of a ‘European dimension’ to other areas of 
study, and consider how these could be improved. It should 
engage in a discussion with students, academics, profes-
sionals, entrepreneurs, public administrations etc., on the 
goals of these studies and the expectations they have for 
their content and outputs.

Furthermore, the WG should discuss the best ways of deliv-
ering this European dimension, which may involve the use of 
new technologies and innovative teaching methods. Discus-
sions should lead to identifying priority areas, defining new 
formats and teaching methods and technologies which meet 
best the needs of students in the international labour mar-
ket while maintaining the benefits of established successful 
teaching practice.

Synthesis of panellists points 
for discussion
The discussant will propose views and possible lines to 
take for integrating in the future European Union subjects 
in many more curricula than those specifically designed for 
students and practitioners interested in law, economics and 
international relations.

European Union studies deal with our daily life as citizens of 
the Union and it appears more and more relevant for many 
professions to integrate knowledge about the European 
Union integration process as well as about how the Union 
impacts on a wide range of activities.

Policymakers at national level, professionals dealing with 
regulated activities, actors in international trade and busi-
ness as well as managers of companies interested in ten-

ders for important contracts cannot operate without general 
and specific knowledge on how EU legislation is designed 
and enforced — or without having a clear picture of the way 
the EU institutions work.

The workshop will analyse and discuss the teaching of EU is-
sues, the levels and types of courses suitable for the various 
end-users, as well as the opportunities that can be offered 
students and postgraduates.

The introduction of distance and blended learning process-
es, the use of open online modules and innovative forms of 
transferring knowledge for these subjects will also be de-
bated.

Summary of discussion

Changing needs 

A first introduction and presentation of the activities by the 
panellists showed that the very nature of the interdisciplin-
ary subjects and of the EU studies in particular has changed 
in the last few years. The interests of a large majority of 
students seem to shift more and more from learning about 
the European construction and the ideals behind it towards 
more specific pragmatic knowledge, primarily aimed at the 
potential competitive advantage it can give for a better fu-
ture career.

The participants in the discussion come from different back-
grounds and work in different contexts; their presentations 
provide food for thought and may help in shaping future ac-
tivities at the EU and national level. 

EU studies, the need for a 
definition of an academic 
discipline 
The President of ECSA World, Professor Enrique Banus, made 
a few remarks which emerged from an ECSA meeting held 
in Brussels last year.

— There is an emerging need to contextualise EU studies in 
a changing international environment, in particular due 
to the increasing level of complexity and the increasing 
number of interconnections. 

A comprehensive and holistic 
approach to EU studies is 

necessary.



32 THE FUTURE OF  EUROPEAN STUDIES

— Different perceptions of EU studies coexist and, indeed, 
EU studies form a complex subject area, which is not 
perceived in the same way throughout the various coun-
tries and education systems. It is thus difficult to give 
unequivocal definition to EU studies.

— A problem related to EU studies as a not clearly-defined 
subject area is the difficulty in setting up fully-fledged 
PhD courses in EU studies. The fact that in many coun-
tries EU studies do not represent a discipline or a rec-
ognised subject area but more a transversal or multi-
disciplinary issue creates difficulties in building a PhD 
school or PhD courses. 

— Measures to ensure a specific academic career for young 
scholars interested in EU subjects should be developed. 
The fact that EU studies are not a recognised area means 
there are not many opportunities to develop them into a 
discipline at academic levels and with possible paths to 
progress outside the closed circles of well-established 
subject areas. EU studies should be repositioned inside 
the academic world.

Enrique Banus concluded with his personal view on EU stud-
ies.

The ‘reason why the EU exists’ is the motivation for EU stud-
ies for students and researchers. 

Employability is not the issue. Employment may benefit from 
EU competences, however EU studies are there to provide 
knowledge about a common effort for integration and par-
ticipation in an idea. Studies prove that young generations 
of students are less committed to the EU and less motivated 
to start EU studies.

Using new methodologies and 
tools 
Professor Alberto Alemanno has been mandated by his insti-
tution to design and test new methodologies for attracting 
more interest in EU studies (law, economics etc.). Professor 
Alemanno explained that to make the content more interest-
ing he builds EU issues into his courses using story-telling 
and in this way he succeeds in triggering emotions. To raise 
interest in the EU he refers to Europe’s beautiful natural 
heritage, its great architecture, low levels of corruption, the 
right to vote, peace, its strong economy and social security 
systems, its great diversity of people and languages ... this 
is the European Union. 

At the time of increasing disaffection with the EU and of de-
creasing interest in EU studies the new elements introduced 
into curricula at the HEC have been massive open online 
courses (MOOCs) and the creation of ‘clinics’ providing free 
services to civil society.

These two methodologies address the literacy gap and pro-
vide a bottom-up approach to EU studies with academics 
leading students to coproduce content. Students are active 
and benefit greatly from the exercise having a stake in the 
learning process and feeling ownership for the outcomes.

Feeling part of a process is key to make the academic ex-
ercise completely different and more efficient both for stu-
dents and for teachers.

Motivating students and citizens is essential. This may be 
easily achieved empowering them through the mix of clinics 
and online courses in which they play a full role.

The modules created by HEC are complementary to normal 
regular courses and lead to a ‘participation certificate’. 

The rationale of these methodologies is reaching out beyond 
the classrooms and promoting civic engagement. Video doc-
uments and the presence of students explaining content and 
discussing issues with online participants at each session is 
the successful way to work. At the end of each session it is 
possible to summarise many contributions, and this greatly 
helps progress in different subject areas.

There are some difficulties in implementing this kind of sys-
tem: substantial start-up costs, long preparatory work, re-
sistance from the academic community in moving towards 
new models of teaching and methodologies that are differ-
ent from the classic ones. 

EU content, basic knowledge 
versus specialisation 
Two interventions based on the experience of managing 
activities and networks at ENA (Ecole National d’Admin-
istration) and at the College of Europe shed light on how 
EU studies are developed for masters level and specialised 
courses, for tailored training for young professionals and for 
preparing competitions (e.g. EU institutions’ competitions).

The ENA representative Ms Julie Leprêtre explained that 
there are several courses addressing both basic needs (ini-
tial training) and advanced modules. She focused her inter-
vention more on the specific training for young graduates 

The real issue is to turn citizens 
and in particular EU citizens 

into active citizens.
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wishing to participate in EU competitions. These specific 
training courses are more based on horizontal skills than on 
the EU content which is considered basic and already taken 
for granted at that level of studies. The training thus focuses 
on communication skills, negotiation ability and capability to 
operate alone or in a network (these are the most important 
among the eight key competences for lifelong learning). 

The main goal of the different training and modules organ-
ised by ENA is to help students and practitioners to enhance 
their future careers.

The ENA methodologies have evolved in the last few years 
to match the requirements set by the institutions recruiting 
new staff; this means that there was a move from notions, 
facts and knowledge about the EU to cognitive competences 
through the use of simulations and role play. 

Eleonora Wäktare from the Alumni Association of the Col-
lege of Europe considered the various types and forms of 
EU studies, then focused on EU studies as a specialisation: 
the core activity of the College of Europe. Students enrol in 
the College motivated by a common idealism and the will-
ingness to learn and bring back to their respective countries 
new ideas and contribute to the enlarged EU with their new-
ly-acquired competences. Now EU institutions are changing 
and today’s students are worried about the labour market 
and the chances of finding a good job. 

In spite of the economic difficulties being experienced by 
European countries the graduates are still enjoying interest-
ing jobs; they themselves ask for a more professional path 
which follows the changes of Europe. Synthetic thinking and 
a problem-solving approach allow the College’s graduates to 
be successful in applying for EU institution traineeships, to 
move to private sector companies and often have a career in 
national public administrations. 

The College closely follows the labour market while also 
keeping its autonomy in proposing content, thereby main-
taining the academic freedom and the capability to help 
mind-shaping and intellectual development of youngsters. 

EU studies cover many subject areas and this is particularly 
the case for the courses offered by the College in Natolin. 

There is room for a greater mix of content in the courses and 
training provided by the different kinds of higher education 
institutions so as to create a stronger capability to analyse 
the policies and develop a critical mind 

Main conclusions
• New content should be integrated into non-basic cours-

es; a hybrid and interdisciplinary approach may benefit 
EU studies.

• New methodologies supported by new technologies 
should enter more and more in the EU study courses 
proposals. The use of MOOCs, which have quite high 
initial costs — may allow many more people to access 
information and content about the EU.

• EU studies should have a two-fold objective: to raise 
awareness about the Union bringing facts and knowl-
edge to students, but also to provide an interdisciplinary 
perspective to other study and skills areas.

• Academics and academia should formalise EU studies as 
a full and self-standing subject area so as to allow the 
creation of a real career for researchers and teachers in 
these subjects.

Interdisciplinary studies give a 
broad spectrum of competences.

We should make EU issues a 
shared culture, bringing young 
people a set of competences which 
will help them in their careers.
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Simon Taylor is European Voice’s assistant editor, 

responsible for editorial content of events. He was 

previously news editor from January 2010, and be-

fore that was senior reporter from March 2006.

He is a regular commentator on the BBC and other 

international media on EU affairs. He has also worked 

for the Sunday Times and Guardian newspapers.

He is a graduate in French and German from Cam-

bridge University.

Working group 2:  
EU studies — feeding results into policymaking

Moderator
Simon TAYLOR

European Voice

Panellists

Daniel GROS
Director, Centre for European 
Policy Studies, Brussels

Daniel Gros has been the Director of the Centre for European Policy 
Studies (CEPS) since 2000. Among other current activities, he serves 
as adviser to the European Parliament and is a member of the Advi-

sory Scientific Committee of the European Systemic Risk Board (ESRB) 
and the Euro 50 Group of eminent economists. He has held past 

positions at the International Monetary Fund (IMF) and the European 
Commission, and served as advisor to several governments, including 

the United Kingdom and the USA at the highest level. He is editor of 
Economie Internationale and International Finance. Daniel Gros holds 
a PhD in economics from the University of Chicago and is the author 

of several books and numerous articles in scientific journals. His main 
areas of expertise are European monetary union, macroeconomic 

policy, economics of transition to a market economy, public finance, 
banking and financial markets.
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Victoria 
SORIANO
Deputy Director, European 
Agency for Special Needs 
and Inclusive Education

Natasa 
BESIREVIC

University of Zagreb, Croatia

Natasa Besirevic is Jean Monnet Professor and Assistant Professor at the Facul-
ty of Political Science in Zagreb covering BA and MA courses on political systems 
of the EU, Europeanisation of Croatia and the Balkans, public policies of the 
EU, advocacy and lobbying etc. She received her MA in Contemporary European 
Studies from Sussex University, her PhD on European Studies from the University 
of Zagreb, first postdoctoral fellowship at the UC Berkeley, EU Centre of Excel-
lence and second postdoctoral fellowship at the University of Graz Centre for 
Southeast European Studies.

Natasa is also senior research fellow–project leader on several projects: ‘Europe-
anisation of anti-corruption policy in the Western Balkans and Croatia’, ‘Politi-
cal system of the EU and Europeanisation of Croatia’, ‘Europeanisation of the 
Western Balkans’, and ‘Europeanisation of the Third Countries.’ She is coordina-
tor of the Jean Monnet project on education of secondary school teachers in the 
EU. Her previous projects included ‘Media reproduction of war crimes in Serbia, 
Croatia and Bosnia’ and ‘Tradition of Croatian public political communication’. Dr 
Besirevic is Executive Editor of regional publication Political Perspectives (Facul-
ties of Political Science Belgrade-Zagreb). She is consultant/senior advisor on EU 
projects in the Balkans.

Her research and projects’ interests include: external relations of the EU, enlarge-
ment policy, Europeanisation, democratisation, Western Balkans, human rights, 
rule of law, political corruption, EU public diplomacy. Books, edited volumes and 
papers follow from these research interests. 

Psychologist, ‘Psychologie Pathologique’, University René Descartes — Sor-
bonne, Paris (France); School psychologist, Universitat Central Barcelona 

(Spain); Pedagogist in special education, University of Valencia (Spain).

Spain: worked as a psychologist in the Ministry of Social Affairs in the 
Department for Disabled People and in the Diputacion in the Department of 

Youth Protection.

Brussels: worked for the Helios team of experts in Brussels (European 
Commission) from 1988 until November 1996, providing technical assis-

tance for the second (Helios I) and third Community action programme for 
disabled people (Helios II) as an expert in the field of education. 

From November 1996, following the end of the Helios programme, has 
been working as a Project Manager in the European Agency for Special 

Needs and Inclusive Education and is responsible for the European Agency’s 
Brussels Office.

Presently working as Assistant Director and Head of the Brussels Office at the 
European Agency for Special Needs and Inclusive Education.
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Meltem 
MÜFTÜLER-

BAÇ
Jean Monnet Chair, Sabanci 

University, 
Istanbul, Turkey

Professor Doctor Meltem Müftüler-Baç is Professor of International 
Relations and Jean Monnet Chair at Sabanci University, Istanbul, 
Turkey, and an Affiliate Professor at the University of Stockholm 
from 2013 to 2016. She received her PhD in Political Science from 
Temple University, USA in 1992. She worked previously at Temple 
University (USA), Bilkent University (Turkey), and was a Visiting 
Professor at the University of Chicago. 

Professor Müftüler-Baç has published, in particular, works on EU–
Turkey relations. Her research has appeared in a wide range of 
journals including Journal of European public policy, Middle Eastern 
studies, East European quarterly, Journal of European integra-
tion, South East European politics and society, Security dialogue, 
International studies perspectives, Turkish studies, Women’s studies 
international forum, West European politics, International journal 
and Journal of democracy. She has also taken a leading role in 
EU-funded research projects in her area of expertise. 

She received two different grants under the Jean Monnet Project of 
the European Union in 2002 and in 2008 both for teaching politics 
of European integration. In 2011, she was granted a Jean Monnet 
Centre of Excellence for the European studies programme she is 
coordinating at Sabanci University. 

Professor Müftüler-Baç holds two prestigious awards from the 
Turkish Academy of Sciences: Young Social Scientist Investigator 
Award in 2002 and Distinguished Young Scientist Award in 2003. 
She was awarded with the Jean Monnet Professor ad personam 
title from the European Commission in 2004. 



37THE FUTURE OF  EUROPEAN STUDIES

Working group rationale
Twenty-five years of Jean Monnet projects have created a 
large network of highly competent experts, mostly in dis-
ciplines related to economics, law, social and political sci-
ences. The Jean Monnet network covers now 77 countries. 
Eight hundred universities offer Jean Monnet courses. The 
Jean Monnet Programme has supported more than 4 000 
projects and some 1 700 Jean Monnet Professors reach out 
to some 265 000 students every year.

The Jean Monnet network has succeeded in promoting ex-
cellence in teaching and research in EU studies. However, 
compared to its size, contacts and cooperation between 
academia specialised in EU studies and policy developers 
has been rather anecdotal than the rule. The potential this 
powerful network offers and the use of its research results 
in informed and evidence-based policymaking, has so far re-
mained underexploited.

This WG will discuss what kind of input EU studies could 
provide to policy development, and the best form in which 
this research could be planned and organised for develop-
ing, shaping and making policy on European subject mat-
ters in the different fora concerned. This working group will 
therefore bring together academics dealing with EU studies, 
representatives of think tanks and political decision-makers 
from different levels of government.

Synthesis of panellists’ points 
for discussion
As the EU policy areas expand, so does the need for EU ex-
perts — in different walks of life.

The need for study of European integration has become an 
important goal in itself. EU support for this has been a major 
factor in the interest in this academic area.

The European Union is a unique political entity, constantly 
evolving. It has itself created a need for specialists in Eu-
rope. These specialists became practitioners within public 
administrations, the private sector, and civil society. Their 
background led to new policies which have taken integra-
tion further, thus creating more need for specialists. In this 
way the expansion of EU policy areas went in tandem with 
the growth in EU studies.

While this was first seen in EU Member States, a similar 
process is apparent in candidate countries such as Turkey. 
Debate on accession and participation in European pro-
grammes has boosted interest in EU study programmes and 
research. Interest is high in other parts of the world too.

EU research and individuals with this study background can 
only effectively contribute to policymaking if the research 

or study programmes are themselves of high quality. This 
should be a focus of the group — how to assess programmes, 
and translate scientific excellence into good policy. 

The specific role that think tanks can play

A time of crisis — when the ‘business-as-usual’ route for 
policymaking may no longer be feasible — can increase the 
influence that think tanks may have. A think tank will have 
to have established itself in advance as a credible and rec-
ognised partner.

Ideas are fed into the policymaking circuit mainly through 
papers posted on the web. Advisors to policymakers read 
these policy advice papers: the process is helped if there is a 
forum for contact between advisors and think tanks.

The role of academics and their 
research as a source of policy 
advice
For policymakers, are academics neutral providers of in-
formation, strategic thinkers, or experts somewhere in-be-
tween?

Ideally, policymaking needs to be evidence-based in a time 
of increasing complexity. But the reality of the political sys-
tem means that other — less rational — concerns influence 
the policy choices. 

The Commission — as a neutral agenda-setter — relies 
on wide networks of expert committees, agencies, work-
ing groups etc. The Commission is conscious of the need 
to manage quality and transparency of these groups. EU 
funding itself supports these networks and the contact be-
tween them.

The impact of EU studies experts would appear to be more 
on the technical advice they can provide on complex issues. 
The impact appears to be less on the actual agenda-setting 
level and when it comes to implementation and evaluation.

The Jean Monnet community can act as a link between the 
academic sector and other stakeholders.

Specialist agencies feeding into 
policymaking
An example: the European Agency for Special Needs and In-
clusive Education.

The agency’s analysis provides a solid and extensive knowl-
edge base in key areas in the field of special needs and in-
clusive education. 
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Results from agency projects can contribute to the achieve-
ment of the objectives for education and training agreed by 
the European ministers for education. 

The agency can also carry out evidence-based meta-analy-
sis of countries’ policies on inclusive education. 

All these feed into European objectives under ET 2020. The 
Agency also monitors developments in this area in the inter-
national (UN) context. 

Summary of discussions
The workshop discussions focused very much on the role of 
research and researchers, and particularly on whether aca-
demic research should (always?) play a think tank role, gener-
ating data or advice that can be fed into policymaking — be 
this by politicians, corporate decision-makers or players in civil 
society.

There is not so much demand from think tanks during the 
regular decision-making calendar, when it’s ‘business as 
usual’ but recent European crises have shown there is more 
attention paid to the role think tanks can play — and in par-
ticular the transnational view they can give. This said, the 
EU contribution to think tanks is minimal. Almost all reputed 
research organisations are national and therefore adopt a 
national perspective.

It is important when considering policy options to recognise 
that there is a gap between legislation and the actual situa-
tion on the ground. Particularly if a law requires changes in 
practice, then researchers need a good picture of not only 
the legal situation, but also of practice, and what can be 
done to change it.

Some participants felt that Jean Monnet Projects should be 
structured around a ‘think tank approach’ where there is a 

clear link to policy, and particular attention paid to a group 
of stakeholders.

Other participants were of a different view: that academic 
research should not lose its independence, and that research 
should not be assessed solely on the basis of its policy val-
ue. History has shown that a great deal of research is often 
not recognised as ‘useful’ at the time it is carried out, but its 
value becomes clear much later.

Participants also recognised the need to look outside the 
Jean Monnet community. Here it was questioned whether 
academics in general were sufficiently aware of the EU pol-
icymaking process for their research to be useful to poli-
cymakers. It was also remarked that the nature of the EU 

means that policy is influenced at different levels — local, 
national, European — and in different contexts — adminis-
trative, legislative and judicial.

Participants also recognised the fact that an academic’s 
agenda and the logic of their approach might not match the 
political agenda or decision-making context, where there are 
many political factors at play.

Another potential impact of Jean Monnet activities on poli-
cymaking comes not from the research it produces, but from 
the long-term impact of its core activities — educating cit-
izens in the European integration aspects of their area of 
study or their (future) profession. This is not a purely ac-

If our knowledge is not used, 
what do we stand for, and what is 
our purpose in being Jean Monnet 

Professors?

Jean Monnet Professors are not 
there to influence but to teach.

Research is not a panacea. It’s 
not only academic research that 
provides answers. It is often also 
civil society.

Are we relevant as a Jean Monnet 
community?
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ademic exercise, but one central for the entire European 
project: raising awareness of the relevance and credibility of 
Europe by speaking both to hearts as well as minds.

Sharing results: Proposals 
The discussion turned to the availability of the results of 
Jean Monnet Projects — both for policymakers, but also for 
other players who could benefit from these findings. One 
proposal was for the EU to provide grants to established 
think tanks to evaluate outputs from Jean Monnet Projects.

One problem here is the sheer range and variety of individ-
ual Jean Monnet Projects, making it difficult to draw con-
clusions. So cluster workshops could be organised on key 
themes. Or project stakeholders could be invited to each 
others’ workshops and events to disseminate results. Anoth-
er proposal was for the EU to fund grants for young people 
to attend conferences on EU integration. Participants were 
also reminded that all beneficiaries of EU funding — espe-

cially under Erasmus+ — have an obligation to make the 
results of their activities more widely known.

The Jean Monnet Community should make more use of the 
online resources available to share good practice and re-
search results. We should not be shy of using the media to 
amplify the results of research. We should not as academics 
act as a form of advanced journalism, but we can work with 
media to disseminate thinking.

One participant raised the importance of countering misin-
formation on the EU in the current political climate. Here the 
importance of educating about Europe at school could play 
an important role. 

Main conclusions
• Participants acknowledged the contribution that Jean 

Monnet activities can make to policymaking. The work-
shop focused on research, but also touched on the im-
portance of educating current or potential future policy-
makers on the European dimension of their sector.

• It was also stressed that, while academics are well-
placed to play an advisory role for policymakers, this 
should not compromise their independence.

• Results of research can be valuable to policymakers.

• More needs to be done to promote the results of projects 
— both individually and collectively. This could be done 
though meetings and work with information relays.

• One example would be to organise an event focusing 
on innovative ideas such as the CEPS Idea Lab held in 
April 2014, which discussed new thinking in key areas 
for European integration.

There are positions which as 
academics we would say are 
not reasonable, but which are 
politically necessary. And there we 
are out of the game.
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Working group rationale
Governance refers to any process of governing, whether un-
dertaken by a government, market or network, whether over 
a formal or informal organisation or territory and whether 
through laws, norms, power or language.

It relates to the processes of interaction and decision-mak-
ing among the actors involved in a collective problem that 
lead to the creation, reinforcement, or reproduction of social 
norms and institutions.

The EU integration process and its governance system are 
becoming increasingly complex. It is not hard to follow the 
mainstream opinion about Europe and the EU: complicated 
bureaucratic institutions, a decreasing sovereignty of Mem-
ber State countries and economic and monetary union that 
is facing the current euro crisis.

WG 3 explores pressing concerns facing Europe today.

— How can EU studies adapt themselves to take into ac-
count the trends of financial markets in times of crisis?

— Will reforms to welfare states foster economic growth, 
and if so, how can they be approached, managed and 
explained?

— What are the emerging patterns of intelligence sharing 
and law enforcement within the context of cross-border 
policing?

— Are European countries becoming more similar and ho-
mogenous because of the EU? Does the EU unify or un-
dermine diversity?

These are some sensitive questions facing Europe today. 
Each issue involves activities at the local, national, and Eu-
ropean level, and each requires insight into the fields of eco-
nomics, law, and public administration.

Synthesis of panellists’ points 
for discussion
The purpose of this group was to discuss how EU studies 
can become an instrument for better governance, taking 
into account the increasing complexity of the EU integration 
process. Governance as an institutionalised mode of coordi-
nation through which collectively binding decisions are de-
veloped, adopted and implemented is, therefore, becoming 
a central question.

Policymakers and government officials involved in this pro-
cess need to understand the principles upon which gover-
nance is based as well as the mechanisms and rules through 

which they are applied. Stakeholders need to be actively 
involved in defining and meeting commonly agreed goals. 
They need to understand when and in what form they can 
intervene in this process. Officials and policymakers at all 
levels need to steer, coordinate and manage this process. 
Governance schools, which pool the necessary expertise, can 
be instrumental in raising awareness and training different 
groups of stakeholders according to their specific needs.

At the EU level, the designated institutions under the Jean 
Monnet umbrella such as the European University Institute 
and the College of Europe have developed expertise in this 
field. Furthermore, a number of Jean Monnet Chairs, centres 
of excellence as well as individual Jean Monnet Projects con-
tribute substantially to the identification and dissemination 
of best practice in terms of European governance.

In response to the economic crisis, the EU has reinforced its 
economic governance and institutionalised it with the ‘Euro-
pean Semester’. This new methodology will have to be fully 
implemented at European, national, regional and local level 
in order to bear fruit. Working group 3 tried to define the 
needs of the different stakeholder groups and how they can 
best be met.

Furthermore, the group discussed how an exchange of ex-
perience and best practice can be organised at European 
level and synergies can be created with a view to creating 
momentum and a coordinated dynamic in this area. Central 
to this exchange is the sharing of new knowledge and tai-
lor-made training adapted to the specific needs of the indi-
vidual target groups.

Summary of discussions

Governance high in the European agenda 

A particular model of EU governance has developed since 
the 1990s as a result of close dialogue between scholars 
and policymakers. This notion of governance has established 
itself firmly as a normative concept on the EU agenda. Con-
crete policy projects with a policy impact have been carried 
out to improve EU governance as a participatory form of 
ruling, though with mixed results. Three EU initiatives in 
particular can be singled out, all from the early 2000s: the 
initiation of the Convention of the Future of Europe, the 
introduction of the open method of coordination and the 
Governance White Paper. Each of the initiatives served a 
different objective but all three were deeply committed to 
the ambition of increasing legitimacy through more partici-
patory and inclusive governance.

In policy analysis, the term ‘governance’ has replaced earlier 
debates on traditional public steering to integrate notions of 
non-hierarchical coordination and, more generally, ‘different 
modes of coordinating individual actions, or basic forms of 
social order’.
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Governance is today a crucial issue on the European agen-
da, notably for the current parliamentary term. The financial 
and economic crisis has had a devastating impact on Europe 
in economic, political and social terms. The last European 
elections showed the malaise of EU citizens towards the Eu-
ropean integration process. 

It is of fundamental importance to open a debate on the 
historical, political and cultural dimensions of the European 
project to update the meaning of European citizenship.

Good EU governance requires effective national participation 
in the EU policy processes and national implementation of 
EU policies. One aspect of this concerns national policy co-
ordination. What interministerial and intraministerial mech-
anisms are used? What role is attributed to prime ministers? 
How are national parliaments involved? What consultation 
mechanisms are in place?

At the EU level, the rotating Council presidencies and the 
national dimension of the European semester should be ex-
amined, e.g. how Member States manage the demands and 
expectations of the cycles in terms both of effectiveness and 
legitimacy, focusing not only on administrative coordination 
but on the role of national parliaments and of social partners.

Governance at the service 
of citizens
As highlighted in the Treaty of Lisbon, governance should help 
produce benefits for EU citizens: to make their life easier, to fos-
ter less bureaucracy and more effective, efficient management 
and problem-solving. Good governance at EU level should be 
an example for local governance: this could be implemented 
by sharing knowledge and practice and learning from mistakes.

Further research should be conducted to (i) identify obsta-
cles to good governance; (ii) set clear goals; (iii) identify 
strategies and methods for how to reach the goals; (iv) stim-
ulate commitment, enthusiasm, and willingness for change, 
to step out from the comfort zone.

Role of education in developing 
the concept of governance
Education is key to creating a ‘European civic sense’ based 
on common values and to raise awareness of the found-
ing values of the ‘European constitutional pact’, as a basis 
for efficient and effective governance. Education is crucial 
to tackle the EU democratic deficit, which is mainly due to 
EU citizens’ lack of understanding of the EU project and its 
horizon for the future.

The general notion of good governance is a functioning 
state, which encourages citizens to develop activities and 
business and helps create welfare. In a changing world, also 
the concept of governance is changing: new areas of exper-
tise emerge such as crisis management, personnel manage-
ment, financial management, sustainable development, etc. 

Training of government officials should include EU studies 
and decision-making procedures, but also other issues like 
personnel management, change management, rule of law, 
economics and intercultural exchange.

Impact of new global context 
on EU studies
The changed international context (diversification of multi-
lateral organisations; growing importance of non-state ac-
tors; growing interconnectivity between policy domains and 
citizens’ involvement) and the changed European setting (in 
political and institutional terms) can influence the future of 
EU studies (programmes, competences, methodologies, ped-
agogies, target groups). As a result, new areas of studies are 
emerging, such as globalised economics and its social di-
mension; environment and global climate issues; citizenship 
and sense of belonging.

EU affairs are no longer an isolated topic in day-to-day eco-
nomic, public and private life in Europe. This entails that nei-
ther law or business, nor politics or active citizenship can 
adequately be exercised without sufficient knowledge about 
the functioning and underlying principles of the EU.

Training, sharing knowledge 
and best practices are keywords to 

enhance governance.

New governance for the EU and 
the Eurozone should be designed 
to better respond to the needs of 
today’s globalised world.
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Education still treats EU matters mostly as extra to the stan-
dard curricula. More executive programmes on the EU can 
help to close the gaps for professionals. Ultimately, Jean 
Monnet Professors should come from all disciplines while 
the separate subject ‘EU studies’ should become more and 
more marginalised. 

EU and Member State 
initiatives can help the process
There is a need for a better understanding of how the EU 
works. Already at school level young EU citizens must learn 
their rights and obligations and what the EU is, how it functions 
and how to make it function better (see the ‘Learning Europe 
at school initiative’). The European Commission’s action (like 
DG Education and Culture’s Erasmus+ programme, which also 
includes the Jean Monnet activities, the ‘Your Europe advice ini-
tiative’ by DG Internal Market, etc.) and that of Member States 
(e.g. a curriculum on European civic education to be taught 
at school or a civil service as proposed by the current Italian 
Presidency of the Council of the EU) can strongly contribute to 
achieving a common understanding of EU citizenship.

Main conclusions
• Good governance should make the EU function better: 

the EU should provide a model for local governance; gov-
ernance should be at the service of citizens; governance 
should adapt itself to global changes. Federalism as a 
model of multilevel governance might still be an option.

• Material to enable a better understanding of the EU 
should be presented in study curricula from a very early 
age (and can also form part of pre-school education) 
and also part of teaching training in order to sensitise 
citizens of current and EU Member States about their 
rights and obligations. The Charter of Fundamental 
Rights should be at the basis of teaching to fight eu-
ro-scepticism.

• A link between education and citizenship should be re-
inforced as it can create synergies between these two 
areas, notably by underlining the need and role of a new 
narrative for Europe.

• New areas of expertise require non-traditional learning 
contents and methods.

• The development of a European civic education curric-
ulum for students, teachers, civil servants and adminis-
trators could be extremely beneficial but needs political 
support.

• More emphasis should be given to the values of Europe 
(from moral to functional), focusing in particular on hu-
man rights and citizenship at different levels (national, 
regional, sub-regional and local).

• There is a need for a stronger link between academia 
and policymakers to jointly contribute to the process of 
citizenship building.

Educating youth to be European 
citizens would be a crucial 
contribution to build a European 
common interest.

EU aspects need to be included 
into these basic curricula and 

must not be an optional choice.
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Working group rationale
The Jean Monnet network currently covers 77 countries. The 
European Community Study Association (ECSA) hosts some 
60 national EU studies associations throughout the world. 
While in some regions there has been a constant increase 
in the number of courses developed on EU integration — 
for example in the countries neighbouring the EU — other 
regions have displayed less readiness to offer studies in this 
area, as is the case for Africa.

What lies behind this interest in EU studies across the world? 

For the European Union, at the heart and at the origin of 
the Jean Monnet Programme is the European Union’s aim 
of spreading knowledge about the European integration pro-
cess in particular, and more generally of European values. 
It is one of a range of instruments of ‘soft diplomacy’ that 
form the major part of the EU’s relations with other parts of 
the world.

In countries outside the EU, there are various reasons for the 
level of interest in EU studies. Some studies focus on EU in-
tegration with a view to advising policymakers on regional 
integration in their own part of the world. Others will use in-
depth knowledge of European affairs in order to advise their 
governments on bilateral negotiations with the EU, and on 
the need to include a EU dimension in their relations with 
the EU as a whole and with individual Member States. Those 
countries with closer relations with the EU (e.g. countries with 
association agreements) will use this expertise to help their 
implementation of EU rules and standards and advise on the 
most effective ways of adapting their own national legislation 
and practice.

WG 4 looks at these and other reasons for this interest in EU 
studies worldwide. Do EU studies meet the needs of practi-
tioners and policymakers outside Europe? How can we im-
prove the effect they have? To what extent can Europe learn 
from the way it is perceived from the outside? Will a better 
understanding of Europe among partner countries enhance 
the EU’s external policy? 

The session will bring together representatives of the Jean 
Monnet community from outside and inside Europe with 
other stakeholders in the area of international relations, 
such as national or EU diplomats, parliamentarians, and rep-
resentatives of regional bodies. 

Synthesis of panellists’ points 
for discussion

The EU in the world

The European Union is to some degree a model for other 
regional groupings such as the Association of South-East 
Asian Nations (ASEAN) and Southern Cone Common Market 

(Mercosur), and its success regarding regional integration is 
admired more abroad than at home. European heritage re-
mains the outstanding cultural beacon in the world.

However, Europe’s relevance and standing in the world is 
under pressure. The financial crisis and growing internal un-
certainties had an adverse impact on the EU’s image abroad, 
both among Americans and Asians. There is a growing im-
pression that the EU is getting weaker politically and eco-
nomically; and beset with all kinds of internal and external 
challenges, in a geopolitical context, the perception in Asia 
and the Americas is that the EU’s role and influence is on the 
whole waning. 

This goes hand in hand with increasing confidence in the 
Asian and Latin American countries, where important ad-
vances have been made both in terms of the economy and 
regional integration.

The role of European studies
In the light of this perception of the EU, European Union 
studies should and could become an effective tool in pro-
jecting a (more) positive image of the EU in times of great 
transformations in international relations. 

It is suggested that the course content should be closer to 
current issues. Newly emerging socioeconomic and politi-
cal issues in Europe that also highly concern the rest of the 
world, need be incorporated into current European studies. A 
closer approach to people’s and students’ interests is called 
for. 

An overall concern is that EU studies should help to have a 
correct, objective and comprehensive understanding of the 
EU’s strengths and potential, and of its weakness. 

Still, European success stories need to be underlined, not 
only by what the European institutions have achieved, but 
also, and perhaps primarily, by showcasing their industrial, 
technological and cultural achievements as a means of pro-
moting a better image.

Also, the concept of EU studies should be discussed. A wid-
ening of the curriculum is suggested, that would include 
European history, political philosophy, comparative govern-
ment, geography, literature, art and music — to make the 
course ‘come alive’ in a more appealing context.

As a possible way forward, it is suggested that European 
Union studies should give more importance to perception 
studies. For example, the ASEF conducted dual-perception 
studies on ‘The EU through the eyes of Asia’ and ‘Asia in the 
eyes of Europe’.

The study systematically assessed daily representations of 
the EU in reputable local news media, as well as the EU’s 
image among the general public and the EU’s vision among 
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the national stakeholders and opinion leaders. It also provid-
ed a comparative look at the attitude and perceptions of the 
public in Asia towards the EU.

The study provided systematic and detailed views on the 
EU’s visibility in the public discourse of Asian countries and 
offered very useful insights on how the EU is perceived 
across Asia.

Summary of discussions

Growing interest in EU studies worldwide?

Until 2008–09 there was a steady growth in EU studies 
worldwide. However, in recent years a decreased interest 
has set in. The financial crisis, and new geopoliticial chal-
lenges (most notably the Ukraine) are two causes of this 
decrease. Another factor is the economic rise and growing 
emancipation of regions in Asia and Latin America.

Participants think that the best way Jean Monnet activities 
could contribute to a continuing popularity of EU studies, 
under these difficult circumstances, is by emphasising prov-
en European success stories, and by continuing to maintain 
high academic standards and objectivity.

Do EU studies meet the needs of practitioners and policy-
makers outside Europe? 

To some extent this is the case, but there is a demand for 
vocalisation and localisation in particular. 

Vocalisation as in practical application of EU issues with a 
view to actual employment. Localisation as in better linking 
EU issues to local realities.

Current teaching methods and content are appreciated, but 
would gain in attractivity if they take this demand on board.

Another concern is that knowledge should also be shared in 
both directions and lead to a better mutual understanding. 
The EU must maintain a genuine interest in other regional 
integration processes. Jean Monnet could feed into this by 
not only disseminating knowledge about the EU, but also 
as a source of knowledge and expertise from other parts of 
the world.

Finally, some regions in the world are still underrepresented 
in Jean Monnet activities. A particular effort should be made 
to involve Africa and African scholars.

How can we improve the effect EU studies have? 

Over the years, Jean Monnet activities have produced hun-
dreds of modules, books and other kinds of relevant mate-
rial. By synthesising these existing Jean Monnet products in 
a transparent way, EU studies would gain importance, and 
Jean Monnet activities would gain weight for academics and 
policymakers alike.

Examples:

• a directory of Jean Monnet expertise

• a directory of case studies

• a(n online) library of Jean Monnet-related publications

• involve the EU delegations

• involve other relevant professional associations (EU 
study associations and, of course, work closely with 
ECSA)

• network Jean Monnet Chairs where this is insufficient to-
day (e.g. Latin America and Carribean).

Alternatives to traditional research were discussed, for ex-
ample to reach new audiences. Suggestions included the or-
ganisation of summer schools, use of new teaching method-
ologies and comparative studies. Also, participants aligned 
with the results from the EU studies survey, supporting the 
student suggestions for more case studies, discussion, sim-
ulation exercises in the teaching modules, and more empha-
sis on current political events.

Emphasise proven European 
success stories

More vocalisation and 
localisation

Jean Monnet professors should 
under no circumstances be seen as 

EU agents or propagandists
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Jean Monnet professors should under no circumstances be 
seen as EU agents or propagandists — but this is not in 
contradiction with an approach whereby they concentrate on 
best practice and EU strengths, such as dealing with cultural 
diversity. The EU is still the best laboratory of transnational 
collaboration in the world. Jean Monnet activities must draw 
their authority from critical academic research, not merely 
be a point of dissemination of EU information.

To increase the attractiveness of the Jean Monnet network 
for policymakers, professors should also give due attention 
to long-term perspectives, as this would supplement short-
er-term perspectives of policymaking.

To what extent can Europe learn from the way it is perceived 
from the outside? 

The EU must also maintain a genuine interest in other re-
gional integration processes and engage with these. 

The existing network should be used not only to dissemi-
nate knowledge about EU practice but also as a source of 
knowledge and expertise of other parts of the world. One 
practical application could be joint programmes with an EU 
component and a ‘local’ component.

Jean Monnet could also provide a platform of information 
on how the world perceives the EU, e.g. through Jean Mon-
net perception studies. Another interesting and fairly easy to 
implement suggestion is to mobilise some of the non-Euro-
peans currently living in Europe.

Main conclusions
• Following recent developments in the EU (financial cri-

sis, geopolitical challenges), there is less interest in EU 
studies around the world. The Jean Monnet activities can 
contribute to a reversal of this by emphasising European 
success stories, taught by Jean Monnet professors in a 
scientific and objective way.

• The EU must maintain a genuine interest in other re-
gional integration processes. Jean Monnet activities 
could feed into this by not only disseminating knowledge 
about the EU, but also as a source of knowledge and 
expertise from other parts of the world.

• Over the years, Jean Monnet has produced hundreds of 
modules, books and other kinds of relevant material. By 
synthesising these existing Jean Monnet products in a 
transparent way (e.g. an online library, a directory of ex-
pertise, a handbook of case studies), EU studies would 
gain importance, and Jean Monnet would gain weight for 
academics and policymakers alike.

The EU must maintain a 
genuine interest in other regional 

integration processes
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Closing session: 
Xavier Prats Monné

“Ladies and gentlemen,

I would like to thank the four working group moderators for 
their presentations, which show that you had many rele-
vant and in-depth exchanges of opinions on the future of 
EU studies. Whilst you did not hesitate to examine worry-
ing issues such as the decreasing interest in EU studies in 
some regions of the world, the sense I got from the four 
presentations just now is, essentially, that EU studies are still 
relevant; they have a high influence on policy, and a strong 
influence on governance as well; the world at large is paying 
more attention to Europe. 

Yet we should not underestimate the depth of the current 
crisis in the EU, beginning with European citizens them-
selves. The last European Parliament elections were the 
first since 1979 (when universal suffrage was introduced) 
in which voter turnout did not decrease (it remained prac-
tically the same as the previous election). Of those who 
voted in 2014, a considerable percentage showed a critical 
stance towards Europe. In my view, this result does not 
necessarily imply that citizens are against the EU — but it 
does mean that in their eyes, the Europe they have is not 
the Europe they want. So from both a policymaker’s and a 

citizen’s point of view, we need to look at what the values 
and the narrative should be for the future of Europe. And 
it seems to me that the first ones who should lead in this 
process of identifying a new narrative for the European 
idea are the people who teach and work on EU studies. 

On the links between EU studies and policymaking, I agree 
of course with the view that EU studies remain very rele-
vant. There is a link between EU studies and policymaking, 
and indeed EU studies have a strong track record. But can 
we really be satisfied with the impact that EU studies have 
today on EU policymaking? We must improve EU governance 
— but the question is how, and we do not have a consen-
sus, or even a clear, compelling and operational proposal, 
either from policymakers or academics, on how that should 
be achieved, and on what a European Union fit for purpose 
should be in the XXIst century. 

Last but not least, there is a growing interest in Europe in 
the world. The Jean Monnet centre in Canberra is an excel-
lent example of how curiosity about the EU does not fade 
away with distance. But the curiosity of the rest of the world 
about Europe today is not about the bright future of Eu-
rope, but rather about how Europe will meet the tsunami 
that the combined effect of globalisation, technology and 
demographic change is bringing to us all. 

Xavier Prats Monné
European Commission, Director-General, 
DG Education and Culture
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”

Does European integration have a future? We all know that it 
does, that it should have one, if we want our old continent to 
matter — but in order to design that future we need a stron-
ger, more determined cooperation between the scholars who 
study and analyse Europe, the policymakers who work in and 
for the EU, and indeed the citizens on whom the legitimacy 
of European integration rests.

To introduce the discussion: what can we do, as policymak-
ers and academics, to make sure that EU studies contribute 
to a better narrative and to a strong presence of Europe in 
the world? The issues at stake are straightforward: where to 
go with EU studies, how to create closer links between aca-
demics and policymakers, how to serve the common cause 
of the European idea. We count on this discussion to take 
us forward, not just to make the Jean Monnet network work 
— Jean Monnet will work — but to give the network more 
visibility, more opportunities, more impact. 

Further considerations following the 
plenary discussion

I will not try to sum up everything we heard today, I will 
just say something about the future, since — as our very 
eloquent keynote speakers said yesterday — this is a critical 
moment for the EU. 

After a quarter-century of Jean Monnet studies, Chairs, and 
actions, we now have a new budget and a legal basis until 
2020. This should give us the confidence to tackle the real 
challenge: how can the Commission and the Jean Monnet 
Chairs increase cooperation with full respect of our respec-
tive roles? This is not about policymakers dictating what 
academic institutions should be doing. The point is not to 
reduce the independence of academic studies of course, 
but to ensure that while being independent, Jean Monnet 
Professors are faithful to their mission to pursue the cause 
of EU integration — not the agenda of EU institutions, but 
the cause. Professor Weiler said yesterday that ‘we are the 
custodians of European identity’ — a big word. Since we 
are all aware of the current crisis of European identity, and 
as we don’t have a new narrative for Europe yet, we have a 
collective responsibility to go in that direction. 

The Commission is there to give support; you are there to 
do relevant work and analysis. This should be enough. The 
leitmotiv, the direction of the entire Commission is to show 
we can be useful to our citizens. Not utilitarian, but relevant. 
We must make sure that next year’s Jean Monnet call gives 
motivation and incentives to professors who are concerned 
about the values and future of our continent. An interesting 
and important task. 

Every single debate on the future of academic work stress-
es the importance of interdisciplinarity. The future is not to 
produce more scientists, or more students of humanities, 
but to make sure that the distance between the two dis-
appears, that knowledge is shared, that a scientist doesn’t 
consider humanities as foreign and that a student of the 
classics doesn’t ignore science. Yet, evidence shows that this 
isn’t happening: the first data from the U-Multirank, covering 
more than 850 higher education institutions from all over 
the world, show that an overwhelming majority of published 
research papers is still not interdisciplinary. This tells us that 
the way we look at knowledge, academic learning, should 
change to become more collaborative. In EU studies, let’s 
also make sure that the work we do is more focused, more 
relevant, more interdisciplinary.

The four presentations gave us a clear sense that technolo-
gy can have a strong, positive impact on education. Indeed, 
the world of education is going through the same kind of 
transformation that technology has brought to the banking 
sector, music or communications. Changes in supply and de-
mand of education, in the way people teach and learn are 
dramatic: EU studies should look into this, to exploit the new 
opportunities.

Change and innovation in education will come from a tech-
nology that — unseen, unnoticed — will change complete-
ly the business models of education, and especially high-
er education. Our task in the Commission is to help those 
institutions and Member States who understand the need 
and potential for change and the transformational power of 
education in a knowledge society. In the field of EU studies, 
we should also be aware that global technological and de-
mographic change brings opportunities — and has no mercy 
for traditions or reputations. For the next call under the Eras-
mus+ programme, we should help Jean Monnet Chairs and 
networks meet these challenges.
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